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SENATORS

Agenda
29 March 2022
1:30 p.m. – 3:15 p.m.
Academic Senate Zoom

Business & Career
Education
Gates, Alana
Salcido, Andrew

2022
2023

Continuing Education
Oase, Daniel
VanDyke-Kao, Rita

Counseling & Student
Services
Aguilera, Leonor
Crabill, Philip
Graham, Song Le

2022
2022
2023

Humanities & Social
Sciences
Castellanos, Ralph
Gonzalez, Sara
Howell, Scott
Murphy, Ryan
Tragarz, Roberta
Valdos, Yanina

https://cccconfer.zoom.us/j/92012428593

2022
2023

2022
2022
2023
2023
2022
2022

I

Welcome

II

Approval of Agenda

III

Public Comments (2-minute limit per person)

IV

Approval of Minutes
A 15 March 2022

V

Reports (25 minutes)
A President
B Vice President
C Secretary/Treasurer
D CIC Chair
E Associated Student Government

VI

Summary Reports

VII

Action Items

Library
James, Scott

2022

Mathematics & Sciences
Cummins, Shawn
Frost, Alicia
Henry, Amanda
Johnson, Kimberly
Kramer, Jessica

2023
2023
2022
2022
2022

First Reading

Adjunct
Chavez, Ricardo
Waldren, Robert

Officers

VII

President
Rutan, Craig

A
B
C

2022
2022

2024

Resolution S2021.03 – Authorization for Teleconference Meetings
Resolution S2021.04 – Endorse SCC Goals for 2022-23
Resolution S2021.05 – Approve Revised Distance Education Faculty Handbook

Discussion Items
A

ASCCC Resolutions – The Senate will review resolutions for the upcoming ASCCC
Spring Plenary Session.

Vice President
Taylor, Michael

2024

Secretary/Treasurer
Kubicka-Miller, Tara

2024

Curriculum Chair
Diaz, Darlene

2024

Santiago Canyon College is an innovative learning community dedicated to intellectual and personal growth. Our
purpose is to foster student success and to help students achieve these core outcomes: to learn, to act, to
communicate, and to think critically. We are committed to maintaining standards of excellence and providing the
following to our diverse community: courses, certificates, and degrees that are accessible, applicable, and
engaging. (Approved 1 2 / 0 5 / 1 7 )

BP 2410 Board Policies and Administrative Regulations
Reference: Education Code Section 70902;
ACCJC Accreditation Standards IV.C.7, IV.D.4, I.B.7, and I.C.5 (formerly IV.B.1.b & e)
The Board may adopt such policies as are authorized by law or determined by the Board to be necessary for the efficient operation
of the District. Board policies are intended to be statements of intent by the Board on a specific issue within its subject matter jurisdiction.
The policies have been written to be consistent with provisions of law, but do not encompass all laws relating to District activities.
All District employees are expected to know of and observe all provisions of law pertinent to their job responsibilities.
Policies of the Board may be adopted, revised, added to, or amended at any regular board meeting by a majority vote. Any adoption
and/or approval of new Board policies or changes to existing Board policies must take place as part of a two meeting approval process.
The first meeting will be considered the "FIRST READING, INFORMATION ONLY" of the policy or change to existing policy for
the purpose of review, questions and answers, and other considerations of the recommendation. At the second meeting, it will
be considered the "SECOND READING, ACTION ITEM." The Board will consider the item for action, which may have been modified
at either the first or second reading. If the modification at the second reading is major, as determined by the Board, such a reading will
be termed a first reading and introduced at a subsequent Board meeting as a second reading. The Board shall regularly assess its policies
for effectiveness in fulfilling the District's mission.
The RSCCD Board of Trustees believes that a major trustee role is to set policy for the District. In setting policy, the Board wants
to create and work within a participatory environment with respect for students and all employee groups. For developing policies
regarding the academic and professional matters numbered 1, 2, 3, 5, and 8, the Board will consult collegially with the faculty by relying
primarily on the advice and judgment of the Academic Senate (per previous agreement with the Senate).*
For developing policy regarding the other five academic and professional matters, the Board will consult with the faculty through
the mutual agreement process previously agreed upon. At RSCCD, the mutual agreement process is the use of the shared governance
structure consisting of councils, committees, and the District Council. Further, representatives of staff and student groups are encouraged
to work within the established processes to address the issues of the District.
The Board of Trustees values consensus building; however, it realizes its legal responsibility to make final decisions regarding policy.
*For the following items the Board of Trustees will rely primarily upon the advice of the Academic Senate:
Curriculum, including establishing prerequisites and placing courses within disciplines;
Degree and certificate requirements;
Grading policies;
Standard or policies regarding student preparation and success;
Policies for faculty professional development activities;
For the following items, the Board of Trustees will come to mutual agreement with the Academic Senate:
4) Educational program development;
6) District and college governance structures, as related to faculty roles;
7) Faculty roles and involvement in accreditation processes, including self study and annual reports;
9) Processes for program review;
10) Processes for institutional planning and budget development.
1)
2)
3)
5)
8)

Administrative regulations are to be issued by the Chancellor as statements of method to be used in implementing Board Policy.
Such administrative regulations shall be consistent with the intent of Board Policy. Administrative regulations may be revised as deemed
necessary by the Chancellor. The Board reserves the right to direct revisions of the administrative regulations should they, in the Board's
judgment, be inconsistent with the Board's own policies.
Copies of all board policies and administrative regulations shall be readily available to District employees through the District website.
Revised and Retitled: June 15, 2015 (Previously BP9001 and BP9023)

SCC Academic Senate Business Meeting Minutes (Draft)–
March 15, 2022, 1:30pm-3:15pm, ConferZoom
Senators Present
Aguilera, Leonor
Chavez, Ricardo
Crabill, Phillip
Cummins, Shawn
Frost, Alicia
Gonzalez, Sara
Govea, Melissa
Graham, Song Le
Henry, Amanda
Howell, Scott
James, Scott
Johnson, Kimberly
Kramer, Jessica
Murphy, Ryan
Oase, Daniel
Salcido, Andrew
Valdos, Yanina
Van Dyke-Kao, Rita
Waldren, Robert

ASG Representative
Bui, Ethan
Senators Absent
Castellanos, Ralph
Gates, Alana
Guests
Wagner, Joyce

SCC-AS Executive Board Present
Rutan, Craig, President
Taylor, Mike, Vice President
Kubicka-Miller, Tara, Secretary/Treasurer
Diaz, Darlene, CIC Chair
I.

Welcome
A. Santiago Canyon College Academic Senate (SCC-AS) President Craig Rutan called the
meeting to order at 1:31pm on Tuesday, March 15, 2022

II.

Approval of Agenda
15 March 2022 agenda approved unanimously (Moved by K. Johnson, Seconded by S.
Gonzalez)

III.

Public Comments (2-minute limit per person)
A. Encourage those in Math and Science and AHSS to run for senator as it is difficult to find
volunteers.

B. Reminder that L. Aguilera’s Faculty Excellence presentation will be this Thursday 3/17
via zoom. If students are attending for extra credit a list will be sent to professors.

IV.

Approval of Minutes
01 March 2022 minutes approved unanimously. (Moved by M. Taylor, Seconded by S. Cummins)

V.

SCC-AS Executive Board Reports
A. SCC-AS President Rutan
1. We had a 50% response rate for senate officer elections even though the officers
ran unopposed. It is excellent that faculty took the time to vote.
2. There was a lengthy discussion at the board meeting discussing the bond
measures and trustees seem opened to moving forward. Additional polls may
take place and inflation may impact success in getting a bond. SCC’s two
primary projects would be creating the Career Education building and building for
student support services that would include a cafeteria and student center.
3. The Board did approve the contract for the chancellor that included a raise
estimated to be 15-20% above his current salary. The year after next he would
get another 4% increase and another the year after that. Concerns have been
expressed about this, but negotiations are between the chancellor and the board
alone. The board is happy with the work the chancellor has done.
4. AS Present Rutan had conversations with many people regarding the all-faculty
email distribution list and the chancellor discussed the issue in the board
meeting. The reason offered for shutting down the distribution list was that there
was concern that conversation would move from questioning and answering to
direct personal attacks. This concern is understandable, and the district does
own the email system, however AS President Rutan expressed that their concern
may not have been addressed in the best way. He also expressed concerns
about the lack of clear policy around the use of email and how we can protect
ourselves and our students.
5. There was increased security at last night’s board meeting due to a threat from a
student who was expelled from SAC. There is no reason to believe the security
was there due to the employees attending the meeting.
6. The COLA will be at least 5.33% and could be over 6%. There is no confirmation
from the legislature that community colleges will receive additional money to
cover the increased costs of STRS and PERS like it was given to other state
agencies.
7. Enrollment continues to be down at SCC and credit enrollment continues to be
down at SAC, but we are still better than other colleges in our area.
8. A word that the board used at the board meeting was civility. What AS President
Rutan asks from the senate is collegiality. The goal is to remember we will
disagree on issues, but unless a person makes it about themselves, we are not

focusing on people. We need to have difficult conversations and be able to walk
away and still have the relationships we have now.
(1) A senator asked to repeat what the chancellor’s salary increase
will be - AS President Rutan stated he believes the chancellor was
given a prorated version of $378,000/yr., plus a $600/mo.
contribution to a tax-sheltered annuity, plus a $500/mo. car
allowance, and the district pays for his cell phone. Another
senator stated it was approximately a $50,000 raise. Prior to last
night our Chancellor was the lowest paid chancellor in the county.
B. SCC-AS Vice President Taylor
No Report
C. SCC-AS Secretary/Treasurer Kubicka-Miller
1. District TAG
a) Discussed multilayer process for catching fraudulent students.
b) Received student concerns that they are not aware of the cost for
required materials when enrolling in a class and discussed where if that
information is not being published or if students do not know where to
access it.
c) Continued discussion on the institutional technology replacement process
and the virtual desktop infrastructure, which included a discussion on a
districtwide aging report for all computing devises that will make sure
everything is consistent for all locations.
2. SAC Senate
a) A resolution was passed to create a Racial Diversity Advisory Group as a
formal advisory group under the Academic Senate.
(1) COR does not require costs to be included, but SCC chose to
include any fees in the Course Outline of Record.
CIC Chair Diaz added clarification to the student concern of costs that material
costs are not required to be on the state course outline of record. However, the
standard at SCC is to include all material costs so that is another place where
students can access material costs for a course.
Asked by AS President Rutan if SAC senate discussed the difference between
the the executive board at SAC vs SCC, AS Sec/Treas Kubicka-Miller stated they
did not specifically discuss the differences but are making some changings to the
labeling of their exec board and are heavily working on restructuring their bylaws.
AS President Rutan again mentioned he hopes SAC sends a representative to
our senate meetings to show equal effort in relationship building. SAC AS
President Isbell did ask if any senators were interested in attending, however
there were no responses.

D. CIC Chair Diaz
1. CIC
a) Quins are due the first week of June.
b) The Plan D presentation was last Friday. There were requests for more
data and that information is being worked on. The video link for the
presentation will be attached to the next CIC agenda.
c) Next CIC meeting will be Monday 3/21.
2. Enrollment Management
a) Participating in the adult learner focused strategic enrollment
management project and are excited to have our coach visit the April and
May meetings.
b) An at-large representative is still needed.
E. SAC Academic Senate Representative No representative in attendance
F. Associated Student Government The ASG Senate just filled.
VI.

Summary Reports

VII.

Action Items

None
VIII.

Discussion Items
A. Increased Engagement It has been a difficult two years. We just finished our accreditation visit. It may
feel like a time when we can take a breath, but we must still move forward. AS
President Rutan is concerned with the lack of interest in joining the senate and
the impact it may have on our campus accomplishing tasks moving forward. On
March 31st the Governors declaration of emergency will expire and we will be
moving to whatever our new normal may look like while continuing to receive
new directives from the district. How do we (the senate) encourage faculty to
reengage in the governance activities that must happen at our college?
Floor opened for thoughts and ideas:
• A major element in enthusiasm is culture and being forced online due to
the pandemic, as well as the difficulties happening in our world, we may
have lost much our sense of community. The recommendation is to
rebuild our culture which rebuilds our community. While much of the
future will continue to be online, the social infrastructure to work from

•

•

•

•

home is limited and we do not have the opportunities to discuss issues
with faculty. When we add the recent experience that our discussions
online were cut off by the district, this creates even more of a barrier for
the community to come together. We need more opportunities for
communication and purposed community building.
o AS President Rutan agreed with everything mentioned and added
that the fractures go back to when the Science Center opened,
and faculty were no longer physically close to each other.
o The first meetings in fall for the senate and CIC will be in person.
It will be up to the individual committees to determine where they
meet.
o Perhaps it is something we think about to create other modes of
communication between the faculty that the district does not have
the power to shut down.
A senator added on the difficulty for communication to acknowledge the
emails being shut down, not being able to speak during public comments,
there’s no opportunity to chat during meetings that are held online etc.
o AS President Rutan acknowledged the importance for the faculty
to speak during public comments. The difficulty for senate, unlike
the union, is senate is governed by the requirements of the Open
Meetings Act where public comments must be about things that
are under senate jurisdiction. Contract negotiations are not under
senate jurisdiction, but it is important for faculty to speak on things
in the senate that the senate has the power to do something about
and equally important for faculty to speak to the union on issues
the union has the power to do something about.
o Faculty forum was a faculty driven event and maybe something
like that needs to come back.
A senator acknowledged the difficulty for many faculty to join senate with
their busy schedules and the size of our campus is one of the
understandable reasons why the engagement has decreased. The
suggestion of college hour was proposed, where faculty have the time off
to attend student events and engage with the community.
A senator agreed the long-term difficulty comes to the growth of the
college and added some short-term difficulties include the difficult
contract negotiations taking place as well as a certain loss of freedoms.
Returning to face-to-face interactions will make it easier to build
relationships and to get faculty to commit to participating.
AS Secretary/Treasurer Kubicka-Miller acknowledged the joint chairs
meeting as being a place where chairs across the campus came together.
However, its demise was because it transitioned to an administrative led
meeting from its original faculty driven experience.
o AS President Rutan explained that the resource allocation process
is what created much of the animosity that took place between in

•

•

•

•

the joint chairs meetings and actually it was never the goal for the
Resource Allocation Process to go to joint chairs. Therefore, if it
is agreed that the process do not return to join chairs having a
once a semester meeting might be very beneficial.
AS President Rutan answered yes to the question that it would be
beneficial to bring back the faculty forums and that perhaps we can
explore the senate and FARSCCD jointly hosting forums for the faculty.
Asked what she had in mind about the joint chairs coming together AS
Sec/Treas Kubicka-Miller explained that because she was not a part of
those meetings when it first began, she thinks it should be up to the
chairs to decide.
AS President Rutan stated our campus is fractured and it is time we work
to coming back together and he will speak with President Ralston about
the possibility of bringing back a positive version of joint chairs meetings.
Finally, Rutan reminded senators how important it is to bring the topics
and issues back to their constituents. Faculty will respond to senators
differently then they will respond to an email from the senate president.

B. ASCCC Resolutions We have three votes in the ASCCC Resolutions - the SCC AS, the SAC AS, and the
district for 2022 because AS President Rutan is also the district senate president this
year. Therefore, AS President Rutan would like feedback on how the SCC faculty would
like to vote on the upcoming resolutions and opened up the floor for to discuss any of the
resolutions.
1. VP Taylor asked if ASCCC ever considered switching days of the Area
meetings? President Rutan explained areas with a lot of traffic has played a role
in which areas are on Saturday.
2. A senator asked for any guidance on which resolutions have quite different
opinions or could significantly impact what we do on campus. President Rutan
explained that resolutions on equity would have different opinions and nothing
particularly controversial is up. Resolutions on rising scholars may come with
many questions because it does not set up committees. There are other
resolutions related to CID’s that bring up prerequisite and requisite issues. If
there is one that will include a lot of discussion AS President Rutan will call it out
in an email as one that he needs some feedback for what we want to do.
3. Rutan suggests faculty consider statewide service as it is a good experience to
hear about what other colleges do as well.
Meeting adjourned, 2:53pm. (Moved by S. Gonzalez, Seconded by K. Johnson)

Summary Reports
Committee: Distance Education
Date: 3/14/2022
Discussion items:
• Distance Education Faculty handbook
• POCR Initiative – Update
• Cultural Curriculum Audit (Distance Education Portion)
• General Reports
o CVC
o Technology Committee
o Senate
Duties Met:
• Assist the Coordinator in reviewing, creating, and revising Distance Education standards,
procedures, and policies.
• Assist the Coordinator in reviewing and setting program goals/objectives
• Review and make recommendations on state and local DE initiatives and grants
Actions proposed:
• Send Distance Education Faculty Handbook to Senate for review
Events Planned: None
Resources needed/acquired/allocated: None

Committee: Technology
Date: 3/17/2022
Meeting Cancelled due to Faculty Excellence Award Presentation
Discussion items: None
Duties Met: None
Actions proposed: None
Events Planned: None
Resources needed/acquired/allocated: None

Committee: Honors
Date: 3/16/2022
1. Discussion items:
•
•
•
•

•
•

An email to students via professors has been sent for the Honors Program recruitment.
The Honors Program reception will be held on 5/12/2022, and the Early Welcome will be held
on 5/17/2022.
Funding is needed for HTCC fees for the 4 attending students. One student is attending the John
Hopkins Mackey Conference and her fees have been paid, and the student is being mentored.
The Early Welcome for Honors students will be held on 4/15/2022. The Honors Counselor
reported that there will be a resource fair held on April 15, 22, and 29, as well as May 6, and 13
and booth representation for the honors program is needed to recruit from high school students
who will be attending.
We have our TAP certification with UCI and UCLA completed.
Per the P.I.E committee updated, resource requests are due on 3/21/2022, and grants have
been applied for.

2. Duties met:
•
•

•

•

We reviewed the summer 2022 course offerings for Honors again. There were no changes made.
There was a decision made by the committee that a Communications course taught by Professor
Kubicka-Miller will be piloted this summer as a hybrid modality. Thus far, there have not been
any other department chairs expressing an interest in doing so.
We reviewed the fall 2022 course offerings for Honors again. The course, Abnormal Psychology,
is going through the CIC process to gain approval. Communications 101 has been moved to a
TTH slot instead of a MW one. Math 219 and 180 will be offered per the math department’s
decision. There was a request for an emergency approval for one honors course for one
semester to be offered as a Remote Live. There will be a discussion and vote to follow in future
meetings.
We voted unanimously to remove the 30 units completion requirement for the honors program
as part of our catalogue review process led by Tiffany Garbis and Tuyen Nguyen. There is an
ongoing discussion on honors course modality, and DEAs will go through CIC.

3. Actions proposed: None
4. Events Planned:
• The Honors Program mailers will be sent out this week.

5. Resources needed/acquired/allocated:
•

We will have mailers with inserts sent to homes so that the honors program will be promoted
more efficiently. We will continue to need resources for promotion of the Honors Program.

Committee: Facilities and Safety
Date: 3/21/22
1. Discussion items:
• Discussion of Earthfest April 18-22
• District reported on Total Cost of Ownership for projects and gave a standard mini update
• OEC remediation taking longer than projected. Estimated completion Sumer 2022
• Campus Entrance Improvement Project is moving forward again
• Number of people serviced at the Food Pantry was reported for Fall 2021 and February 2022
2. Duties met:
• Review requests from departments for facilities space and make recommendations for approval
and implementation (including to College Council)
• Review and update the Facilities Master Plan and forward any recommendations to appropriate
committees/councils (including to College Council) for approval
• Review and address general issues related to custodial service, building maintenance, and utility
usage
3. Actions proposed: None
4. Events Planned:
• Earthfest 4/18/22-4/22/22 and HNFP distributions
5. Resources needed/acquired/allocated: None

Committee: Student Conduct
Date: 3/17/22
1. Discussion items:
• Interim Dean of Enrollment & Support Services Joseph Alonzo joined the committee and
provided a summary of Maxient Reports filed in February and will continue to bring this data – it
was suggested that this become a regular agenda item that this data could be included in the
annual report to be created by the committee.
• The questions as to whether the Mask Mandate will be removed and/or modified did not meet
with any definitive answers, there will be discussion by administration regarding the
continuation and any feedback regarding the mandate is welcome, but for now the status quo
will remain for the semester.
• The committee reviewed the committee’s current handbook description and proposed language
changes that will discussed at the next meeting.
• Joseph Alonzo will review the current draft of the Maxient Training video and work with the
committee Co-Chair Michael DeCarbo to move the production forward.

2. Duties met: N/A
3. Actions proposed: N/A
4. Events Planned: N/A
5. Resources needed/acquired/allocated:
• Maxient Training Video needs professional production resources.

Summary Report
Committee: Professional Development Committee
Date: 3/22/22
1.

Discussion items:
a. Timeline for the spring semester
Week 7 (March 21)
Week 9 (April 11)
Week 11 (April 25)
Week 13/14 (May 9)
Week 15 (May 23)
End of semester
b.

c.

d.

e.

f.

2.
3.

4.

First general call for proposals
Second general call for proposals
Proposals due and finalized; Put the calendar together/edit calendar
Senate approval (depending on mtg schedule); College Council approval
Email / post calendar
Set up Zoom links; Set up the online calendar

Fall PD Activities:
i. Sessions will continue to utilize zoom, face to face and hybrid.
ii. Faculty call for sessions email message will be sent this week with a reply date of April 25th to allow Deans
to coordinate department meetings within each division.
Guided Pathways:
i. Joyce Wagner informed the group the GP team would be meeting with the regional coordinator on
Wednesday, March 23rd so an update would be forthcoming.
ii. Nothing to report from the leadership group. (Joseph Alonso)
PD Coordinator:
i. Discussion occurred relating to the Santa Ana College job description for the Professional Development
Coordinator and combining the responsibilities with those suggested by the SCC Professional
Development Committee at the prior meeting.
ii. Martin should talk to Craig Rutan to see where College Council fits in the reporting mechanics.
iii. Martin will create this document and present a request to the SCC administration for the same amount of
LHE (16) as is in place at SAC.
Themes for Convocation:
i. Some form of assessing our new reality if/when we return to on-campus life in the fall at SCC. Input from
Counseling Dept. is to keep it lighthearted and fun; construct the presentation in a way that feeds the
soul. The expression “Chicken Soup for the SCC Soul” was briefly mentioned.
ii. Assessing the results of data procured from a student survey to determine what we should discuss at
convocation. This idea came from the PTR/Student Services group of Guided Pathways.
iii. Martin will take these and any other feedback to the VP.
Classified PD Day:
i. Martin has communicated with Sheryl Martin. He is waiting to hear back from her on chosen date and
potential topics. He will report back to the committee as soon as he hears anything concrete.

Duties met:
g. Reviewed timeline for spring semester
Actions proposed:
a. Feedback for PD Day
Events Planned:
a. PD day for classified staff (in progress)
b. Fall 2022 flex week (in progress)
Resources needed/acquired/allocated:
a. Release time for Gateway management is needed
b. Funding to plan events is needed
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SENATORS

Resolution S2022.03

Business & Career
Education
Gates, Alana
Salcido, Andrew

2022
2023

Authorization for Teleconference Meetings
Moved:

Continuing Education
Oase, Daniel
VanDyke-Kao, Rita

2022
2023

Counseling & Student
Services
Aguilera, Leonor
Crabill, Philip
Graham, Song Le

2022
2022
2023

Humanities & Social
Sciences
Castellanos, Ralph
Gonzalez, Sara
Howell, Scott
Murphy, Ryan
Tragarz, Roberta
Valdos, Yanina

2022
2022
2023
2023
2022
2022

Library
James, Scott

Seconded:
Whereas, Assembly Bill 361, which was passed on September 16, 2021 to amend Government Code
§54953 and allow teleconference meetings to take place, in order to alleviate imminent risk to the health
and safety of attendees; and
Whereas, The Academic Senate of Santiago Canyon College is committed to the health and safety of all
attendees while fostering public participation in Academic Senate meetings;
Resolved, The Academic Senate of Santiago Canyon College and the Curriculum and Instruction
Council shall conduct meetings via teleconference until April 28, 2022; and
Resolved, The authorization for meeting via teleconference will be in effect until April 28, 2022, at
which time, the Academic Senate of Santiago Canyon will consider whether an additional extension for
teleconference meetings for the Academic Senate and the Curriculum and Instruction Council is
needed.

2022

Date Presented:
Mathematics & Sciences
Cummins, Shawn
Frost, Alicia
Henry, Amanda
Johnson, Kimberly
Kramer, Jessica

2023
2023
2022
2022
2022

Date Passed:

Adjunct
Chavez, Ricardo
Waldren, Robert

2022
2022

Officers
President
Rutan, Craig

2024

Vice President
Taylor, Michael

2024

Secretary/Treasurer
Kubicka-Miller, Tara

2024

Curriculum Chair
Diaz, Darlene

2024

Santiago Canyon College is an innovative learning community dedicated to intellectual and personal growth. Our
purpose is to foster student success and to help students achieve these core outcomes: to learn, to act, to
communicate, and to think critically. We are committed to maintaining standards of excellence and providing the
following to our diverse community: courses, certificates, and degrees that are accessible, applicable, and
engaging. (Approved 1 2 / 0 5 / 1 7 )
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SENATORS

Resolution S2022.04

Business & Career
Education
Gates, Alana
Salcido, Andrew

2022
2023

Endorse SCC Goals for 2022-23
Moved:

Continuing Education
Oase, Daniel
VanDyke-Kao, Rita

2022
2023

Seconded:
Whereas, Santiago Canyon College’s adopted goals drive college planning and resource allocation;

Counseling & Student
Services
Aguilera, Leonor
Crabill, Philip
Graham, Song Le

2022
2022
2023

Whereas, The current educational master plan ends at the completion of this academic year and
Santiago Canyon College has identified three interim goals that the college will focus on during the
2022-23 academic year:

Humanities & Social
Sciences
Castellanos, Ralph
Gonzalez, Sara
Howell, Scott
Murphy, Ryan
Tragarz, Roberta
Valdos, Yanina

2022
2022
2023
2023
2022
2022

Library
James, Scott

Whereas, The impacts of the COVID-19 pandemic and the desire to align college and district planning
have delayed the completion of the next educational master plan; and

2022

1.
2.
3.

Increase student access and achieve enrollment targets
Increase student retention and learning
Increase student completion and educational goal attainment;

Resolved, The Academic Senate of Santiago Canyon College endorse the adoption of the Santiago
Canyon College goals for the 2022-23 academic year.

Mathematics & Sciences
Cummins, Shawn
Frost, Alicia
Henry, Amanda
Johnson, Kimberly
Kramer, Jessica

2023
2023
2022
2022
2022

Date Presented:
Date Passed:

Adjunct
Chavez, Ricardo
Waldren, Robert

2022
2022

Officers
President
Rutan, Craig

2024

Vice President
Taylor, Michael

2024

Secretary/Treasurer
Kubicka-Miller, Tara

2024

Curriculum Chair
Diaz, Darlene

2024

Santiago Canyon College is an innovative learning community dedicated to intellectual and personal growth. Our
purpose is to foster student success and to help students achieve these core outcomes: to learn, to act, to
communicate, and to think critically. We are committed to maintaining standards of excellence and providing the
following to our diverse community: courses, certificates, and degrees that are accessible, applicable, and
engaging. (Approved 1 2 / 0 5 / 1 7 )

SANTIAGO CANYON COLLEGE

(DRAFT) PROPOSED COLLEGE STRATEGIC GOALS FOR 2022-2023
Our Mission: Santiago Canyon College is an innovative learning community dedicated to intellectual and
personal growth. Our purpose is to foster student success and to help students achieve these core
outcomes: to learn, to act, to communicate and to think critically. We are committed to maintaining
standards of excellence and providing the following to our diverse community: courses, certificates, and
degrees that are accessible, applicable, and engaging (Approved by RSCCD Board of Trustees, 12-04-17).
As a result of further work needed to create the college’s next Educational Master Plan (EMP), the
planning and drafting timeline for that document will need to extend into fall 2022. Santiago Canyon
College needs focused goals, however, for the time prior to the implementation of the new Educational
Master Plan. As a result, the following proposed strategic goals are a distillation of the current EMP
goals and drafted in the context of our current moment as we strive to respond to our students,
community, and college’s needs and aspirations.
These strategic goals incorporate the Vision for Success with particular attention to the equity goal that
incorporates equity intentionality across all goal setting, as well as overlaying the work for achieving
Guided Pathways.
Santiago Canyon College is committed to fostering a culture that enhances diversity, equity, and
inclusion aimed at equity gaps among traditionally underrepresented student groups—this work is the
foundation of our strategic goals.
Proposed Strategic Goals:
1) Increase student access and achieve enrollment targets
2) Increase student retention and learning
3) Increase student completion and educational goal attainment

Proposed Strategic Goal

Aligned 2016-2022 EMP Goals

(see 2016-2022 EMP Goal Mapping Matrix)

1) Increase student access and achieve
enrollment targets

EMP Goals: 4, 5, 6, 7, 8, & 9

2) Increase student retention and
learning

EMP Goals: 1, 2, 3, 4, 5, 6, 7, 8, & 9

3) Increase student completion and
educational goal attainment

EMP Goals: 3, 4, 5, 6, 7, & 8

Proposed Strategic Goal
1) Increase student access and
achieve enrollment targets

2) Increase student retention

3) Increase student completion
and educational goal
attainment

Intended Outcomes
• Achieve target enrollment goals for 22-23
• Review and improve practices and policies to help students
through the application and enrollment process.
• Double dual enrollment courses and participation offered
in service area schools, public, chart, private including
middle and high schools.
• Increase enrollment and course offerings in credit and
noncredit Career Education and program expansion to
meet and exceed student and industry demand.
• Increase targeted recruitment of underrepresented
students in accordance with Student Equity Plan, Guided
Pathways and grant-funded initiatives.
• Identify students at risk of dropping prior and post census
in course sequences in English and mathematics courses
and intervene with support courses and services.
• Increase participation in special population and affinity
programs.
• Institutionalize 2021-2022 In-Reach Pilot as an element of
Guided Pathways focused on proactive intentional
support.
• Institutionalize student Help Desk with continued
technological support embedded with peer-to-peer
support.
• Increase bridging between noncredit and credit programs.
• Use near-completer data to develop course offerings, inreach center, outreach, and academic and personal
support.
• Implement Student Success Teams to support students
through completion within the SCC Pathways.
• Increase associate degrees, associate degrees for transfer,
and transfer in alignment with the Student Equity Plan.
• Replication the Early College Academy (IGETC certificate)
program at one site.
• Increase the number of students that complete noncredit
programs and transition to credit coursework.
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Teaching Online Preparation
SCC Definitions
55200. Definition and Application.
Distance education means instruction in which the instructor and student are separated by
distance and interact through the assistance of communication technology. All distance
education is subject to the general requirements of this chapter as well as the specific
requirements of this article. In addition, instruction provided as distance education is subject to
the requirements that may be imposed by the Americans with Disabilities Act (42 U.S.C.§12100
et seq.) and section 508 of the Rehabilitation Act of 1973, as amended, (29 U.S.C.§794d).
NOTE: Authority cited: Sections 66700 and 70901, Education Code.
Reference: Sections 70901 and 70902, Education Code; Title 29 United States Code Section
794d, and Title 42 United States Code Section 12100 et seq.

Online Modes of Instruction, Credit Classes
All online classes must meet SCC’s Regular and Effective Contact guidelines and ADA
expectations.

Online (O)
Online classes (DINT) are classes in which students work entirely without having to come to the
college facility. Arranged proctored tests may be available in this modality (students do not
have to come to SCC to take tests); orientations and/or face-to-face class meetings may be
optional. Synchronous activities may be required but if synchronous events are scheduled, they
will be posted as required in the class schedule.
Self Service/WebAdvisor student statement:
“Fully Online Instruction. Students are required to log in to Canvas by the first day of class for
detailed information and required course work. https://sccollege.edu/Canvas. There will be no
scheduled instructional meetings.”

Online - Remote Live (RL)
Online - Remote Live classes (DINT1) are online classes. Online live classes use communication
technologies, such as Confer Zoom, to meet online, synchronously. Online Live classes are
primarily used in emergency situations, when students and teachers cannot safely meet on
campus.
It is important to note that when an on-campus face-to-face class becomes a Online Live class,
that class is now an online class and must meet all of our online class expectations.
Self Service/WebAdvisor student statement:
“Fully Remote Live Instruction. Live streaming instruction via Zoom during the days and times
indicated. Students log in to Canvas. https://sccollege.edu/Canvas. There will be no instruction
on-campus.”

Hybrid (H)
A Hybrid Class (DINT2) is a combination of an Online class and an on-campus class. If any
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portion of the scheduled class hours are replaced with online learning, the class is considered
an online class and must meet our online course requirements. The online portion of a Hybrid
class must meet all of our online class expectations.
Self Service/WebAdvisor student statement:
“On-Campus Hybrid Instruction. A combination of online instruction and on-campus meetings
during the days and times indicated. Students log in to Canvas. https://sccollege.edu/Canvas.”

Virtual Hybrid (VH)
Virtual Hybrid (DINT3) classes are a combination of an online asynchronous class and a
synchronous Online - Remote Live class. It is important to note that all portions of the Virtual
Hybrid class must meet all of our online class expectations.
Self Service/WebAdvisor student statement:
“Virtual Hybrid Instruction. A combination of online instruction and some live streaming
instruction via Zoom during the days and times indicated. Students log in to Canvas.
https://sccollege.edu/Canvas. There will be no instruction on-campus.”

Synchronous Hybrid (SH)
Synchronous Hybrid (DINT4) classes are a combination of synchronous On-Campus and synchronous
Online - Remote Live class. This class will have scheduled times for both the On-Campus and Online Live
components.
It is important to note that the Online Live portion of the Synchronous Hybrid class must meet all of our
online class expectations.
Self Service/WebAdvisor student statement:
“On-Campus Hybrid Instruction. A combination of on-campus meetings and some live streaming
instruction, via Zoom, during the days and times indicated. Students log in to Canvas.”

Online Modes of Instruction, Noncredit
All online (non-correspondence) classes must meet SCC’s Regular and Effective Contact
guidelines and ADA expectations.

Online (O)
Online classes (DINT, DINT 8, DINT 9) are classes in which students work entirely without having
to come to the college facility. Arranged proctored tests may be available in this modality
(students do not have to come to campus to take tests); orientations and/or face-to-face class
meetings may be optional.

Self Service/WebAdvisor student statement:
“Fully Online Instruction. Students are required to log in to Canvas by the first day of class for
detailed information and required course work. https://sccollege.edu/Canvas. There will be no
scheduled instructional meetings.”
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Online - Remote Live (RL)
Online - Remote Live classes (PANC) are online classes. Online live classes use communication
technologies, such as Confer Zoom, to meet online, synchronously. Online - Remote Live classes
are primarily used in emergency situations, when students and teachers cannot safely meet on
campus.
It is important to note that when an on-campus face-to-face class becomes an Online Remote
Live class, that class is now an online class and must meet all of our online class expectations.
Self Service/WebAdvisor student statement:
“Fully Remote Live Instruction. Live streaming instruction via Zoom during the days and times
indicated. Students log in to Canvas. https://sccollege.edu/Canvas. There will be no instruction
on-campus.”

Hybrid (H)
A Hybrid Class (DINT, DINT 8, DINT 9) is a combination of an Online class and an on-campus
class. If any portion of the scheduled class hours are replaced with online learning, the class is
considered an online class and must meet our online course requirements. The online portion
of a Hybrid class must meet all of our online class expectations.
Self Service/WebAdvisor student statement:
“On-Campus Hybrid Instruction. A combination of online instruction and on-campus meetings
during the days and times indicated. Students log in to Canvas. https://sccollege.edu/Canvas.”

Virtual Hybrid (VH)
Virtual Hybrid (DINT, DINT 8, DINT 9) classes are a combination of an online asynchronous class
and a synchronous Online - Remote Live class. It is important to note that all portions of the
Virtual Hybrid class must meet all of our online class expectations.
Self Service/WebAdvisor student statement:
“Virtual Hybrid Instruction. A combination of online instruction and some live streaming
instruction via Zoom during the days and times indicated. Students log in to Canvas.
https://sccollege.edu/Canvas. There will be no instruction on-campus.”

Synchronous Hybrid (SH)
Synchronous Hybrid (DINT, DINT 8, DINT 9) or HyFlex classes are a combination of synchronous OnCampus and synchronous Online - Remote Live class. This class will have scheduled times for both the OnCampus and Online Live components.
It is important to note that the Online Live portion of the Synchronous Hybrid class must meet all of our
online class expectations.
Self Service/WebAdvisor student statement:
“On-Campus Hybrid Instruction. A combination of on-campus meetings and live streaming
instruction, via Zoom, during the days and times indicated. Students log in to Canvas.”

Correspondence (C)
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Correspondence (PANC) classes provide instructional materials, by mail or electronic
transmission, including examinations on the materials, to students who are separated from the
instructor. Interaction between the instructor and student is limited, is not regular and
substantive, and is primarily initiated by the student. Correspondence courses are typically selfpaced.

Self Service/WebAdvisor student statement:
Will be added later

Proctoring
If proctoring is required, it cannot be required that students come to campus unless the class is
designated as a Hybrid course. For Online courses, instructors must arrange for a proctoring
location in collaboration with the student. Proctoring locations that charge a fee need to be
approved by your division Dean and paid for by Santiago Canyon College.
The use of online algorithmic or live proctoring must approved by your Division Dean. The use
of proctoring software must also be clearly stated in the class schedule as a requirement and a
justification should be included in the course Distance Education Addendum. Payment for
online proctoring cannot be passed on to the student.

Curriculum Approval
Course Curriculum Approval
Each proposed or existing course offered by distance education shall be reviewed and approved
separately through a Distance Education Addendum. Separate approval is mandatory if any
portion of the instruction in a course or a course section is designed to be provided through
distance education.
The review and approval of new and existing distance education courses shall follow Santiago
Canyon College’s curriculum approval procedures. Distance education courses shall be
approved under the same conditions and criteria as all other courses.
The Distance Education Committee is responsible for the review Distance Education
addendums. Distance Education Addendums are also reviewed by the Curriculum Committee
members during the curriculum review process.

Certification
When approving distance education courses, the curriculum committee will certify the
following:

55202. Course Quality Standards.
The same standards of course quality shall be applied to any portion of a course conducted
through distance education as are applied to traditional classroom courses, in regard to the
course quality judgment made pursuant to the requirements of section 55002, and in regard to
any local course quality determination or review process. Determinations and judgments about
the quality of distance education under the course quality standards shall be made with the full
involvement of faculty in accordance with the provisions of subchapter 2 (commencing with
section 53200) of chapter 2.
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NOTE: Authority cited: Section 66700 and 70901, Education Code. References: Sections 70901
and 70902, Education Code.

Guideline for Section 55202
This section emphasizes the extent to which course quality depends upon the full involvement
of faculty in the design and application of DE courses. It discusses course quality standards for
distance education and combines language formerly found in sections 55207 and 55209 which
it replaces. Language is added to clarify that normal course quality standards apply to any
portion of a course conducted through distance education.

Distance Education Addendum (DEA or EDEA)
Determinations and judgments about the quality of the distance education course were made
with the full involvement of the curriculum committee approval procedures.
Emergency Distance Education Addendums (EDEA) are for classes that can only be taught
online for emergency purposes.

Method of Delivery
The Distance Education Addendum (DEA) will clearly outline whether the class is Online or
Hybrid only.

Instructor and Student Contact
Each section of the course that is delivered through distance education will include instructorinitiated Regular and Effective Contact between instructor and students. Assignments and
activities will also promote regular student-to-student contact. See Important Policies, section
3, for a more detailed description of instructor initiated regular and effective contact.

Student-to-Student Contact
The class outlines an effective strategy for engaging students in dialog, metacognition,
collaboration, peer review or other similar community activities which support the learning
objectives of the course or are designed to create community.

Examples of how learning will be evaluated
The learning objectives for the class will be reviewed and assessments will be clearly described,
which effectively meet the online class environment.

List any special texts, equipment, or supplies needed
A thorough review of text, equipment, and supplies needed for the online environment will be
clearly listed.

Describe college resources needed
Due to the distance of online class students, a thorough review of needed campus resources
should be clearly defined and a strategy for providing students with the required resources
shall be listed.

Americans with Disabilities Act (ADA)
All online classes are required to be ADA Accessible before being offered to the public. A
description of course materials (including hardware, software, books, etc.) shall be listed and a
brief description of how they will be made ADA accessible shall be defined. Some materials my
not be able to be fully ADA Accessible. For those essential learning aids, which cannot be made
fully accessible, an accommodation strategy should be clearly outlined.
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Training and Support, Credit and Noncredit
Online Teaching Certification
All faculty teaching Online, Hybrid, Virtual Hybrid, or Remote Live classes must meet readiness
standards prior to online teaching.
The Distance Education Committee (DEC) is a shared governance committee. DEC will address
the evolving technology needs of SCC in a variety of areas related to the use of technology for
instructional purposes. The DEC will be the recommending body for curriculum, modifications,
policies, procedures, systems, and purchases that relate to distance education and technology
used for teaching and learning. The Academic Senate has adopted the following faculty
readiness criteria, developed by the Distance Education Coordinator, that requires training for
faculty members prior to teaching online and/or hybrid courses:

•
•
•

Complete an SCC Online Teaching certificate (free for currently employed faculty); or
Complete the @One Certificate of Online Teaching and Design (120 hours); or
Demonstrate prior successful experience in teaching distance education course(s) at SCC; or

Online Teaching Currency
The laws, effective practices, and technologies available for teaching online classes are
constantly evolving. Instructors who teach online are responsible for keeping current with
evolving online class expectations and effective practices. In order to maintain currency,
instructors must attend online teaching professional development workshops. Instructors
should target a minimum of 3 hours per academic year of professional development credit with
a workshop that is focused on online teaching or technology. Online instructors will determine
when a professional development workshop is relevant and will not be required to report this
requirement to their Division separately from their normal professional development
obligation. Currency training will not be separately considered in faculty evaluations.
Occasionally online teaching laws or expectations will change at the State or Federal level.
When a substantive change occurs, instructors will be required to complete a brief workshop
which will explain any important changes in our policy or online class expectations.

Compliance
Accessibility
It is a federal mandate that all online course materials be designed to be accessible to students
with a disability. Unlike just-in-time accommodation in the face-to-face classroom, online
course materials must be accessible at the time they are made available to students.
Workshops are regularly held at SCC to help faculty in this regard and it is recommended for the
online teaching faculty to attend on a regular basis. The use of any third-party technologies
must be evaluated for accessibility and an accommodation plan should be developed to address
any accessibility barriers.

Authentication
NOTE: This procedure is legally required in an effort to show good faith compliance with the
applicable federal regulations if the District offers distance education or correspondence
education.
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Consistent with federal regulations pertaining to federal financial aid eligibility, the District
must authenticate or verify that the student who registers in a distance education or
correspondence education courses is the same student who participates in and completes the
course or program and receives the academic credit. The District will provide to each student at
the time of registration, a statement of the process in place to protect student privacy and
estimated additional student charges associated with verification of student identity, if any.
To comply with this regulation, Santiago Canyon College requires all distance education
students to log in to our Course Management System (CMS) with their secure, unique
identification and password.
Authentic assessments, which help identify students and help prevent cheating, are encouraged
when converting assessments from the classroom to an online environment.

Academic Integrity
It is a requirement for SCC faculty to define cheating and plagiarism in course documentation
and syllabus. Faculty should have a link to the technology acceptable use policy and student
conduct policy. Very often community college students do not understand what plagiarism
means. A recommended method would be to hold a discussion forum asking students to write
what it means to plagiarize. It should be made clear in the course content that the topic should
be course specific. The following link would serve as a good example: Rutgers – Interactive
Plagiarism Video, Real Life Examples, and Quiz . Faculty can assist students to be ready to take
an online class, which will help with online course retention rates.

Copyright
Understanding what copyright is why it exists, and being able to effectively apply “fair use”
guidelines when faculty use copyrighted materials in their courses are essential tools for any
educator. However, teaching online generally adds some additional challenging questions to
the mix. To ensure faculty are provided with a clear and comprehensive overview of the topic,
faculty are required to read the shared Copyright 101 module created by BYU during the online
teaching certification. “Copyright 101” is designed to:
•

Increase faculty knowledge and understanding of copyright and licensing issues; and know what
it means to say that someone owns the copyright to a creative work.

•

Learn more about why copyright law exists and where it all started (the history of copyright).

•

Know how to resolve basic copyright/licensing questions and when and who to ask for more
help.

•

Realize and respect the ethical/moral aspects involved in using materials protected by
copyright.

•

Be able to answer a variety of copyright questions and solve specific case studies.

The Teach Act
The Technology, Education, and Copyright Harmonization (TEACH) Act of 2002 extend an
instructor’s legal use of copyrighted materials in online instruction at accredited nonprofit
education institutions. Applying the TEACH Act is complex and relies on the instructor’s
adherence to a specific set of criteria. Faculty are encouraged to speak directly with their Dean
to understand if specific use of copyrighted materials in their online classes is within the
guidelines of the TEACH Act. Faculty may find the resource, THE TEACH ACT: HOW THE LAW
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AFFECTS ONLINE INSTRUCTION created and shared by Florida State University helpful.

Creative Commons
Dialogue about the friction between copyright law and digital media have led to the
development of Creative Commons. Creative Commons (CC) provides flexible copyright licenses
that copyright owners may choose to apply to their work. The CC licenses grant more flexibility
than traditional copyright but not as much as “public domain.” A work in the public domain may
be used freely. A Creative Commons licensed work still requires the user to adhere to specific
guidelines but may be as simple as “crediting the author.” The popularity of CC has resulted in
the fostering of a culture of sharing and there are now thousands of works online that faculty
may use without violating copyright. If the instructor is seeking images or audio for a class, it is
in the interest of the instructor to check for CC licensed work. The following link can be helpful
in this regard: What is Creative Commons.

Unit of Credit
A unit of credit is approximately one hour of class plus two hours of study per week, or three
hours of laboratory per week carried through the term. For each hour of lecture/discussion,
two hours of preparation are assumed. To receive credit, the student must be officially enrolled
in the course. Students not officially enrolled by the proper date will not receive credit for the
course, even if they complete all course work.

Important Policies
Course Expectations
Orientation and Student Readiness
Orienting students to online learning is an important first step in ensuring student success in
online classes. SCC faculty should provide students with a link to SCC’s online readiness
orientation or an external “Are You Ready for an Online Class” quiz or presentation.
Please consider making a screen capture video of your course so that students get and
overview of the structure of your online class. Also, please consider writing a welcome letter to
your students and be sure to including the following in your course orientation.

1. Welcome your student to the class in an encouraging tone
2. Explain the "Course Basics" in a welcome letter including:
a. The name of your course
b. The date it begins
c. The duration of the course
d. Canvas login information (consider emailing this list to your students as well as posting
it in Canvas)
e. A link to the Canvas URL

3. Prepare your students for a successful start by including the following items:
a. The estimated number of hours each student should expect to commit to this course
b. Clarify if this is a fully online class or if there are campus visits required (if so, specify
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what these visits are for and, if possible at this point, how many there will be and
provide the dates of the visits)

4. Where students should go or who they should contact (a URL is fine) if they have trouble
logging into the course or don't understand how to log in

5. SCC’s approved DSPS statement.
6. At least one resource for new online students (details about a new online student orientation
or a link to an external "Are You Ready for an Online Class" quiz or presentation)

7. Your Netiquette policy
8. Your Regular and Effective Contact policy including
a. Your preferred method of contact(s)
b. Expected time for a reply
c. Office hours (if any)
d. Type and frequency of feedback that the student can expect to receive
e. In-class communication expectations, including how the professor will be
communicating and details for any student-to-student communication or collaboration
Online students often have an expectation that they can do their work on the weekends and,
therefore, may not log in to Canvas on the first day the course begins. We want to engage our
students quickly but we don’t want to drop students too quickly, either. Remember that online
students are not enrolled in a “Monday” class and many online students are enrolled in an
online class because of the flexibility online classes provide. Please send them an email with
your log in expectations for the start of the class and give them a couple of days to comply.
Consider having your students complete a quick low-stakes assignment or exam that will
immediately engage them in the class and give their technology a compatibility check. A
formative quiz (learning quiz that can be taken multiple times) on the class Syllabus can be an
effective way of engaging your students into your online class while learning the class
expectations.

Regular and Effective Contact
•

•
•

Instructor-Initiated interaction: Instructor-initiated contact refers to instructors contacting their students.
Examples of instructor-initiated contact are, but are not limited to, providing regular interaction with
students to determine that they are accessing and comprehending course material and that they are
participating regularly in the activities in the course. Other aspects of instructor-initiated contact are
providing timely assignment feedback, regularly clearing the roster of students who are not attending
(attendance definition below), regularly participating in class discussions, and contacting students with
additional feedback, such as recognition or helpful critiques of course participation or assignment rigor,
assignment feedback timelines, examples, and other instructor-initiated contacts should be clearly
defined in the syllabus and where relevant or helpful in the course.
Student-Initiated Contact: Student-Initiated contact refers to student’s ability to contact their instructor
or other students in the course. Clear instructions should be provided by the instructor for preferred
contact methods and expected response times.
Student-to-Student Interaction: Student-to-Student Interaction refers to student’s ability to contact each
other in the course. Student-to-Student Interaction is a Title V requirement. Instructors are responsible
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•
•

for providing Student-to-Student interaction, such as group work, peer reviews, discussions, chats, study
groups, etc. in the Course Management System.
Frequency: DE Courses are considered the “virtual equivalent” to on-campus courses. Instructors will
have weekly contact with students. Communication methods such as, discussion board participation,
assignment feedback, or live or asynchronous communication may be used.
Establishing Instructor Communication Expectations An instructor and/or department established policy
describing the frequency and timeliness of instructor-initiated contact and instructor feedback, will be
posted in the syllabus and/or other course documents that are made available for students when the
course officially opens each semester.

Sample Types of Contact:
Regarding the type of contact that will exist in all SCC DE courses, instructors may use any the following types of
resources to initiate contact with students and among students:
• Interactive tools, such as regular discussion boards, blogs, wikis, and chat, within the course management
system, with appropriate active instructor participation.
• General email/messages
• Meaningful announcements in the Course Management System
• Timely and meaningful feedback for student work.
• Instructor prepared e-lectures or introductions in the form of e-lectures to any publisher created
materials (written, recorded, broadcast, etc.) that, combined with other course materials, creates the
“virtual equivalent” of the on-campus class.
• Instructor-created videos with helpful information, instruction, and/or with the intent of humanizing the
classroom.

Online Attendance and Drop Policy
Students are expected to complete regular and substantive coursework in online classes. In distance education
context, coursework will be used to determine student attendance. Simply logging into an online class is not
sufficient to demonstrate academic attendance by the student. Examples of coursework for online classes might
include, but are not limited to, class discussions, completed assignments, completed quizzes or exams, group work,
etc. Students who fail to submit substantive coursework, which meets the instructor’s expectation for rigor, by the
due date will be dropped from the class. Assignment rigor expectations may be given to the student in assignment
feedback or may be defined in the instructors regular and effective contact policy in the course syllabus. Please refer
to the class syllabus and the class section information, found in the class schedule, for the specific attendance
(regular and substantive coursework) requirements.

Evaluation Guidelines
Faculty wishing to perform a self-evaluation of their online class are encouraged to use the
California Virtual Campus’s (CVC) Course Design Rubric (opens in a new window). All other
evaluations will follow the currently negotiated FARSCCD contract.

Visitation Protocols for Online Courses
Classes may be visited by the Canvas support technician for the following reasons.

1. In response to a request from the instructor in the course (questionable student conduct,
technical problems, course development review, and pedagogical or technical
recommendation).

2. Course evaluation in compliance with FARSCCD Contract, Article 8 (page 42).
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Office Hours
Faculty who teach online courses shall have their office hours reduced by the ratio of 1 hour per
3 LHE of online courses taught.

Student Services for Online Students
Offering high quality student services is an integral part of supporting student success. Please
continue to refer your online students to SCC’s student services, such as Counseling, Tutoring,
DSPS, etc. Student Services will listed within Canvas. Please consider using or linking to the
home page provided to you.

Email and Contact Archiving
District email is automatically archived and saved to comply with legal mandates. You are
required to use District email for communicating with your students. Please contact the Help
Desk for information on how you can better sort your inbox by class. Using email to provide
students with grade information is prohibited. Please use the Canvas Grades area to discuss
academic performance.

Technical Support
SCC is committed to making your interaction with technology a seamless one so that you can
spend your time teaching, rather than TECHing. Please contact the Distance Education
Coordinator about technology workshops and general support. The Distance Education
Coordinator is Scott James, james_scott@sccollege.edu, (714) 628-5007, L-106 or our Distance
Education Services Specialist, Amanda Carpenter, carpenter_amanda@sccollege.edu, (714)
628-4974.

Portions of this document were adapted from Mt. San Jacinto College, Distance Education
Faculty Handbook 2011-2012 and Long Beach City College’s Regular and Effective Contact
policy.

Distance Education Faculty Handbook by Santiago Canyon College is licensed under a Creative
Commons Attribution 3.0 Unported License.
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Appendix
Santiago Canyon College Regular Effective Contact Policy
Regulations :
Title 5 and the Distance Education Guidelines for the California Community Colleges state:

§55200. Definition and Application.
Distance education means instruction in which the instructor and student are separated by distance and interact
through the assistance of communication technology. All distance education is subject to the general requirements
of this chapter as well as the specific requirements of this article. In addition, instruction provided as distance
education is subject to the requirements that may be imposed by the Americans with Disabilities Act (42 U.S.C.
§12100 et seq.) and section 508 of the Rehabilitation Act of 1973, as amended, (29 U.S.C. §794d).
NOTE: Authority cited: Sections 66700 and 70901, Education Code.
Reference: Sections 70901 and 70902, Education Code; Title 29 United States Code Section 794d, and Title 42
United States Code Section 12100 et seq.

§55202. Course Quality Standards.
The same standards of course quality shall be applied to any portion of a course conducted through distance
education as are applied to on-campus classes, in regard to the course quality judgment made pursuant to the
requirements of section 55002, and in regard to any local course quality determination or review process.
Determinations and judgments about the quality of distance education under the course quality standards shall be
made with the full involvement of faculty in accordance with the provisions of subchapter 2 (commencing with
section 53200) of chapter 2.
NOTE: Authority cited: Section 66700 and 70901, Education Code.
References: Sections 70901, Education Code.

Guideline for Section 55202
This section emphasizes the extent to which course quality depends upon the full involvement of faculty in the
design and application of DE courses. It discusses course quality standards for distance education and combines
language formerly found in sections 55207 and 55209 which it replaces. Language is added to clarify that normal
course quality standards apply to any portion of a course conducted through distance education.

§55204. Instructor Contact.
In addition to the requirements of section 55002 and any locally established requirements applicable to all
courses, district governing boards shall ensure that:
(a) Any portion of a course conducted through distance education includes regular effective contact between
instructor and students, and among students, either synchronously or asynchronously, through group or individual
meetings, orientation and review sessions, supplemental seminar or study sessions, field trips, library workshops,
telephone contact, voice mail, e-mail, or other activities. Regular effective contact is an academic and professional
matter pursuant to sections 53200 et seq.
(b) Any portion of a course provided through distance education is conducted consistent with guidelines issued by
the Chancellor pursuant to section 409 of the Procedures and Standing Orders of the Board of Governors.
NOTE: Authority cited: Sections 66700 and 70901, Education Code.
Reference: Sections 70901 and 70902, Education Code.

Guideline for Section 55204
This section defines what contact must be maintained between instructor and student and the latest amendment,
2-2019, includes responsibility for student-to-student contact.
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Subdivision (a) stresses the responsibility of the instructor in a DE course to initiate regular contact with enrolled
students to verify their participation and performance status and to conduct regular effective contact among
students. The use of the term “regular effective contact” in this context suggests that students should have
frequent opportunities to ask questions and receive answers from the instructor of record and to have regular
opportunities to contact each other.
The last published Distance Education Guidelines, March 2004, issued by the Chancellor pursuant to section 409 of
the Procedures and Standing Orders of the Board of Governors, as referenced in subdivision (b), establishes the
principle that for DE courses there are a number of acceptable interactions between instructor and student, not all
of which may require on-campus contact. Thus, districts and/or colleges will need to define “effective contact”
including how often, and in what manner instructor-student interaction is achieved. It is important to document
regular effective contact and how it is achieved. Since regular effective contact was declared an academic and
professional matter, this documentation must include demonstration of collegial consultation with the academic
senate, for example through its delegation to the local curriculum committee. A natural place for this to occur is
during the separate course approval process (see section 55206) as well as during faculty evaluations, student
surveys, and program review. Documentation should consist of the inclusion of information in applicable outlines
of record on the type and frequency of interaction appropriate to each DE course/section or session. Local policies
should establish and monitor minimum standards of regular effective contact.

Background:
In hybrid or fully online courses, ensuring Regular Effective Instructor/Student Contact guarantees that the student
receives the benefit of the instructor’s presence in the learning environment both as a provider of instructional
information and as a facilitator of student learning. In an on-campus course the instructor is present at each class
meeting and interacts via all class announcements, lectures, activities and discussions that take a variety of forms.
For example, discussions can be held as part of a lecture format, group work scenarios, or content review sessions.
The instructor also serves as a content advisor when he or she answers questions both as they come up in class
and as they arise in individual situations. These types of questions are dealt with via the telephone, email, face-toface office visits, or live electronic interaction utilizing tools within the LMS for virtual conferencing.
Title 5 regulations do not make a distinction between regular and distance education courses beyond the need to
have a separate curriculum approval process and the need to ensure regular effective contact. The guidelines do
say that quality assurances within the regulations apply to all DE courses, which include online, hybrid and remote
instruction courses. Therefore, it is assumed that those qualities of regular effective contact described above for
the on-campus environment, should also be applied to the distance education situation. The DE Guidelines require
colleges to develop a policy regarding regular effective contact that addresses “the type and frequency of
interaction appropriate to each DE course/section or session”.

SCC Policy:
All DE courses at SCC, whether fully online, hybrid or remote instruction will include the regular effective contact
as described below:

Regular and Effective Contact
•

•

Instructor-Initiated interaction: Instructor-initiated contact refers to instructors contacting their students.
Examples of instructor-initiated contact are, but are not limited to, providing regular interaction with
students to determine that they are accessing and comprehending course material and that they are
participating regularly in the activities in the course. Other aspects of instructor-initiated contact are
providing timely assignment feedback, regularly clearing the roster of students who are not attending
(attendance definition below), regularly participating in class discussions, and contacting students with
additional feedback, such as recognition or helpful critiques of course participation or assignment rigor,
assignment feedback timelines, examples, and other instructor-initiated contacts should be clearly
defined in the syllabus and where relevant or helpful in the course.
Student-Initiated Contact: Student-Initiated contact refers to student’s ability to contact their instructor
or other students in the course. Clear instructions should be provided by the instructor for preferred
contact methods and expected response times.
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•

•

•

Student-to-Student Interaction: Student-to-Student Interaction refers to student’s ability to contact each
other in the course. Student-to-Student Interaction is a Title V requirement. Instructors are responsible
for providing Student-to-Student interaction, such as group work, peer reviews, discussions, chats, study
groups, etc. in the Course Management System.
Frequency: DE Courses are considered the “virtual equivalent” to on-campus courses. Instructors will
have weekly contact with students. Communication methods such as, discussion board participation,
assignment feedback, or live or asynchronous communication may be used.
Establishing Instructor Communication Expectations An instructor and/or department established policy
describing the frequency and timeliness of instructor-initiated contact and instructor feedback, will be
posted in the syllabus and/or other course documents that are made available for students when the
course officially opens each semester.

Sample Types of Contact:
Regarding the type of contact that will exist in all SCC DE courses, instructors may use any the following types of
resources to initiate contact with students and among students:
• Interactive tools, such as regular discussion boards, blogs, wikis, and chat, within the course management
system, with appropriate active instructor participation.
• General email/messages
• Meaningful announcements in the Course Management System
• Timely and meaningful feedback for student work.
• Instructor prepared e-lectures or introductions in the form of e-lectures to any publisher created
materials (written, recorded, broadcast, etc.) that, combined with other course materials, creates the
“virtual equivalent” of the on-campus class.
• Instructor-created videos with helpful information, instruction, and/or with the intent of humanizing the
classroom.

Online Attendance and Drop Policy
Students are expected to complete regular and substantive coursework in online classes. In distance education
context, coursework will be used to determine student attendance. Simply logging into an online class is not
sufficient to demonstrate academic attendance by the student. Examples of coursework for online classes might
include, but are not limited to, class discussions, completed assignments, completed quizzes or exams, group work,
etc. Students who fail to submit substantive coursework, which meets the instructor’s expectation for rigor, by the
due date will be dropped from the class. Assignment rigor expectations may be given to the student in assignment
feedback or may be defined in the instructors regular and effective contact policy in the course syllabus. Please refer
to the class syllabus and the class section information, found in the class schedule, for the specific attendance
(regular and substantive coursework) requirements.

Online Teaching Faculty Readiness Checklist
Faculty interested in teaching an online class for the first time should complete the following
requirements before teaching online.
1. Check with your department chair to determine if the class is appropriate for teaching online.
2. Check that the course being taught has an approved Distance Education Addendum.
3. Receive approval from your Dean to teach the section online.
4. Complete an SCC approved Online Teaching Certification. Completing the OTC does not
guarantee that you will be assigned an online class.
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Brief Accessibility Checklist
Creating accessible Web-based resources is a necessary step towards a classroom environment
that supports the learning needs of all students. This checklist identifies several of the basic
steps relevant to creating accessible Web-based resources in an educational setting; it is not a
complete list to creating accessible Web content.

Accessibility Issue

Yes

No

Unsure

Appropriate text descriptions for images.
Transcript or alternative provided for audio.
Captioning provided for multimedia content.
At least one video is opened on the user's computer (i.e.,
video is not embedded on the Web page).
Hyperlinks provide clear information as to end location or
function.
Other elements beside color are used to convey
information (e.g., asterisk, etc.).
Sufficient color contrast is present to differentiate
between the foreground and background.
Instructor has understanding of how to alter assignment time
limit for student with appropriate accommodation.
Tables with data have appropriate row and column
headers identified.
MS PowerPoint presentations accessible or are available in
an accessible format
Adobe PDF documents are accessible or available in an
accessible format
Contact information is available to obtain materials in
alternate formats (if appropriate).

Accessibility Checklist
Checklist for Accessibility
Creating accessible Web-based resources is a necessary step towards a classroom environment that
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supports the learning needs of all students. This checklist identifies several of the basic steps relevant to
creating accessible Web-based resources in an educational setting; it is not a complete list to creating
accessible Web content.

Images
Appropriate text descriptions for images:
Yes
No
Sometimes
Images contain a text description using one of the following methods:
1. For brief images, include a text description for the image.
2. For images that are more complex, include a brief description (as identified above) and include
more description within the text of the page – either above or below the image.
3. If it is not possible to include a description of the image in the page, provide a link to a
description of the image or use the "longdesc" attribute to link to an informational page.

Note
For images that are purely decorative, set the text description to a null value. For example, alt="". This
can be accomplished in a Web authoring tool by selecting <empty> as the alternative text (i.e,
Dreamweaver) or by selecting the Text checkbox in the Picture Properties dialog window (i.e., FrontPage
2003).

Audio
Transcript or alternative provided for audio:
Yes
No
Sometimes
Audio content requires a text transcript of the corresponding audio information.
1. For an audio track, provide a text transcript to the audio content. A simple method is to just
provide a hyperlink to the text content.
2. If the audio track is music, identify the musical composer and any lyrics as part of the track.

Video
Captioning provided for multimedia content:
Yes
No
Sometimes
At least one video is activated within its own player (not embedded on Web page):
Yes
No
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Video content requires the inclusion of captioning. Captioning is the synchronization of the
presentation with any dialogue or audio-based activities in the video (i.e., music playing, etc.).
3. For any video content, provide captioning for the media presentation.
4. Provide one method to the user to open the media player on their computer (as opposed to
embedding the player on a Web page). If the video must be embedded on a Web page, make
sure that the playback controls can be accessed from the keyboard (e.g., able to "tab" to the
controls).
5. Avoid setting the media player to automatically start playing the media presentation when the
page is first displayed. If possible, let the user start the video rather than the video
automatically playing.

Hyperlinks
Hyperlinks provide clear information as to end location or function Yes
No
Sometimes
When creating hyperlinks, be descriptive as to the function or location the hyperlink will take the
student. Hyperlink text of "Click Here…" does not provide information as to "where" the hyperlink will
take the student.

Color
1. Other elements beside color are used to convey information:
Yes
No
Sometimes
When using color for Web-based materials, avoid using color by itself to convey information (e.g., click
on the "green" hyperlinks). One option may be to use symbols to identify a change in the presentation
of content. For example, instead of using "red" to identify a change in content, use a "red asterisk".
2. Sufficient color contrast is present to differentiate between the foreground and background content.
Yes
No
Avoid using text and background colors that do not provide sufficient contrast. For example, do not use
white color text on a light blue background – this combinations would not have enough contrast
between the foreground text and background color. Also check the page to ensure hyperlinks and
background colors have sufficient contrast.

Time Limitations for Assignments
Instructor has understanding of how to alter assignment time limit for student with appropriate
accommodation.
Yes
No
20 | P a g e

Students often qualify for extended testing time as an accommodation for their disability. Many
learning management system tools can limit the amount of time allocated to a student for tests, quizzes,
assignments, etc. It is necessary to understand how to increase the total time allocation for students
who are approved for extended time on assignments within learning management systems.

Data Tables
Tables with data have appropriate row and column headers identified:
Yes
No
Data tables (those that are used to display tabular data rather than tables for layout purposes) require
additional code to properly interact with specialized technologies. It is necessary to identify the headers
of the row and column data using "table header" methods or the scope attribute.

MS PowerPoint
MS PowerPoint presentations are available in an accessible format:
Yes
No
The Web-based version of MS PowerPoint presentations does not provide an accessible interface.
Provide at least one other version of the presentation format. Accessible presentations may be created
using the Accessible Web Publishing Wizard (http://www.accessiblewizards.uiuc.edu/ ) or
LecShare/LecShare Pro (http://www.lecshare.com/ ). One option may be to have two separate
hyperlinks – one hyperlink directed to the accessible version and a second hyperlink directed to the
PowerPoint presentation.

Adobe PDF
Adobe PDF documents are available in an accessible format:
Yes
No
Adobe PDF documents can be created such that the PDF itself is accessible. This requires recent
versions of MS Office and Adobe Acrobat. If the PDF document cannot be made accessible, provide
another version of the format or identify where the student may obtain an alternate format of the
document.

Glossary of Terms
ADA
American’s with Disabilities Act

CC
Creative Commons. Openly licensed materials may have a CC copyright attribute.

Colleague
Colleague is our Enterprise Resource Planning system. Also referred to as Ellucian, WebAdvisor, or Self
Service.
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CMS
Course Management System (currently Canvas)

CVC
California Virtual Campus

DEA
Distance Education Addendum

DEC
Distance Education Committee

DINT, DINT1, DINT2, DINT3, DINT4
DINT stands for distance education classes. It is used internally for coding classes in Colleague
(WebAdvisor/Self Service). DINT is online, DINT1 is Remote Live, DINT2 is Hybrid, and DINT3 is Virtual
Hybrid, and DINT4 is Synchronous Hybrid.

EA
Excessive Absence

EDEA
Emergency-Only Distance Education Addendum

(H)
Symbol for Hybrid Class

NS
No Show

(O)
Symbol for Online class

OTC
Online Teaching Certificate

SCC
Santiago Canyon College

REC
Regular and Effective Contact (equivalent to Regular and Substantive Interaction, RSI)

(RL)
Symbol for Remote Live Class

RSI
Regular and Substantive Interaction (equivalent to Regular and Effective Contact, REC)
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Self Service
Self Service is our new student registration system. It is the student interface to Colleague.Self Service is
currently replacing WebAdvisor.

(SH)
Synchronous Hybrid

(VH)
Symbol for Virtual Hybrid Class

WebAdvisor
WebAdvisor is our student registration system. It is the student interface to Colleague. WebAdvisor is
being phased out and will be replaced by Self Service.

W
Withdraw

@One
California State Chancellor’s Office supported training center. Also Called Online Network of
Educators. Managed by the California Virtual Camps.

23 | P a g e

58th SESSION RESOLUTIONS
Spring Plenary

FOR DISCUSSION THURSDAY
APRIL 7, 2022

Disclaimer: The enclosed resolutions do not reflect the position of
the Academic Senate for California Community Colleges, its
Executive Committee, or standing committees. They are presented
for the purpose of discussion by the field, and to be debated and
voted on by academic senate delegates at the Plenary Session on
April 9, 2022.
Resolutions Committee 2021-2022
Amber Gillis, ASCCC South Representative, Area C (Chair)
Stephanie Curry, ASCCC Area A Representative (2nd Chair)
Nancy Persons, Santa Rosa College, Area B
Craig Rutan, Santiago Canyon College, Area D
Manuel Velez, ASCCC South Representative, Area D

1

SPRING 2022 VIRTUAL RESOLUTIONS PROCESS
In order to ensure that deliberations are organized, effective, and meaningful, the
Academic Senate uses the following resolution procedure:
•
•
•
•
•

Pre-session resolutions are developed by the Executive Committee (through its
committees) and submitted to the pre-session Area Meetings for review.
Amendments and new pre-session resolutions are generated in the Area Meetings.
The Resolutions Committee meets to review all pre-session resolutions and
combine, re-word, append, or render moot these resolutions as necessary.
The resolutions are debated and voted upon in the general sessions on the last day
of the Plenary Session by the delegates.
All appendices are available on the ASCCC website.

Prior to plenary session, it is each attendee’s responsibility to read the following
documents:
•
•
•

Senate Delegate Roles and Responsibilities (link in Local Senates Handbook or
click here)
Resolution Procedures (Part II in Resolutions Handbook)
Resolution Writing and General Advice (Part III in Resolutions Handbook)

New delegates are strongly encouraged to attend the New Delegate Orientation on
Thursday morning during the first breakout session.

2

CONSENT CALENDAR
The resolutions that have been placed on the Consent Calendar 1) were believed to be
noncontroversial, 2) do not potentially reverse a previous position, and 3) do not compete
with another proposed resolution. Resolutions that meet these criteria and any subsequent
clarifying amendments have been included on the Consent Calendar. To remove a
resolution from the Consent Calendar, please see the Consent Calendar section of the
Resolutions Procedures for the Plenary Session.
Consent Calendar resolutions and amendments are marked with an *.
Resolutions and amendments submitted at Area Meetings are marked with a +.
Resolutions and amendments submitted during Thursday are marked with a #.
Resolutions and amendments submitted during Friday are marked with a ^.
*1.01 S22 Adopt the Periodic Review Rubric and Report Template of the Academic
Senate for California Community Colleges
*1.02 S22 Adding Anti- Racism to the Academic Senate for California Community
Colleges’ Vision Statement
*3.01 S22 Develop and Publish and IDEAA Liaison Handbook
*3.02 S22 Adopt the DEI in Curriculum Model Principles and Practices Framework
*5.01 S22 Request Funding for Mental Health Resources, Services, and Professional
Learning
*10.03 S22 Disciplines List – Nanotechnology
*17.01 S22 Ensuring Adequate Online Education Support for California Community
College Faculty and Students

3
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1.0 ACADEMIC SENATE
*1.01 S22 Adopt the Periodic Review Rubric and Report Template of the Academic
Senate for California Community Colleges
Whereas, In fall 2021 the Academic Senate for California Community Colleges adopted the
Periodic Review of the Academic Senate for California Community Colleges1 through
Resolution F21 01.01 Adopt the updated Periodic Review of the Academic Senate for
California Community Colleges which required the ASCCC to:
Following the approval of this document through the ASCCC resolution process
(for consideration Fall 2021), the ASCCC will form a workgroup to create the
Periodic Review Criteria Template and Rubric:
1. A version to be completed by the ASCCC and
2. A version to be completed by the PRC.
The templates and rubrics will be considered through the resolution process by
the delegates of the ASCCC at the next Plenary Session (Spring 2022); and
Whereas, The Academic Senate for California Community Colleges Executive Committee
formed a work group and created the required documents in the Periodic Review Rubric
and Report Template2 for consideration by the delegates at the spring Plenary Session 2022;
Resolved, That the Academic Senate for California Community Colleges adopts the
Periodic Review Rubric and Report Template.
Contact: ASCCC Executive Committee
*1.02 S22 Adding Anti- Racism to the Academic Senate for California Community
Colleges’ Vision Statement
Whereas, the Academic Senate for California Community Colleges adopted its new Vision
statement at its Fall 2020 Plenary Session;
Whereas, since that time, the Academic Senate for California Community Colleges has
focused on the prioritization and inclusion of Anti-Racism in its DEI efforts through various
resolutions and position papers;
Whereas, the Academic Senate for California Community Colleges recognizes that
effective progress at Anti-Racism require life-long approaches and commitments; and
Whereas, the Academic Senate for California Community Colleges Executive Committee,
at its March 5, 2022 meeting voted to adopt “Inclusion, Diversity, Equity, Anti-Racism, and
Accessibility (IDEAA)” as its acronym for the work that the Academic Senate for
California Community Colleges is doing;
1
2

Periodic Review Overview
Periodic Review Rubric and Report Template
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Resolved, That the Academic Senate for California Community Colleges updates its vision,
mission, and values to include anti-racism, for consideration by delegates at the Fall 2022
Plenary session.
Contact: ASCCC Executive Committee

3.0 DIVERSITY AND EQUITY
*3.01 S22 Develop and Publish an Inclusion, Diversity, Equity, Anti-Racism, and
Accessibility (IDEAA) Liaison Handbook
Whereas, The California Community Colleges system has prioritized inclusion, diversity,
equity, anti-racism, and accessibility (IDEAA) work—including through the California
Community Colleges Chancellor’s Office Call to Action, the DEI Task Force
Recommendations, and the Vision for Success goals—to eliminate equity gaps and to align
with the California Community College Chancellor’s Office inclusion of accessibility (the
acronym and terms used by the Chancellor’s Office is DEIA3);
Whereas, In June of 2020, the President of the Academic Senate for California Community
Colleges, in the Call for Action, challenged system faculty to Support Infusing AntiRacism/No Hate Education in Community Colleges and “to put these words into practice”;
Whereas, the Faculty of California Community College passed Resolution SP21 3.02
Include Cultural Competence in Faculty Evaluations recommending that local academic
senates to establish a local Inclusion, Diversity, Equity, and Anti-Racism (IDEA) Liaison
because “[i]nformation related to inclusion, diversity, equity, and anti-racism may not
always be disseminated to all faculty at local colleges and districts and therefore all faculty
would benefit from the creation of a local inclusion, diversity, equity, and anti- racism
liaison to act as a conduit between the Academic Senate for Community Colleges and local
faculty”; and
Whereas, currently, information related to inclusion, diversity, equity, anti-racism, and
accessibility can be found in various locations on the Academic Senate for California
Community Colleges website creating an unnecessary barrier to needed resources for
IDEAA liaisons and other interested faculty;
Resolved, That the Academic Senate for California Community Colleges develops and
publishes an IDEAA Liaison Handbook by Spring 2023.
Contact: Muhamed Sharif-Idiris, Equity and Diversity Action Committee

3

DEIA, used by the California Community Chancellor’s Office, is diversity, equity, inclusion, and accessibility.
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*3.02 S22 Adopt the DEI in Curriculum Model Principles and Practices Framework
Whereas, Resolution F20 3.04 Develop Resources on Effective Practices for Anti-Racist,
Equitable, and Inclusive Instructional Strategies4 directed the “Academic Senate for
California Community Colleges [to] develop resources identifying effective practices for
anti-racist, equitable, and inclusive instructional strategies and present the resources to local
academic senates”;
Whereas, Curriculum is one of the areas of the Academic Senate for California Community
Colleges’ 10+1 academic and professional matters purview per Title 5 §53200
and that the Academic Senate for California Community College has committed to
supporting inclusion, diversity, equity, anti-racism, and accessibility (IDEAA) work
through multiple resolutions, approved papers, its mission statements, and role in
professional learning;
Whereas, The California Community College Curriculum Committee (5C) has produced a
resource entitled, DEI in Curriculum Model Principles and Practices, that was developed
collaboratively with representatives from the Academic Senate for California Community
Colleges, Student Senate for California Community Colleges (SSCCC), California
Community College Chancellor's office (CCCCO) and representatives from Administrative
and Classified constituencies; and
Whereas, the Student Senate for California Community Colleges in their Anti-Racism Plan
of Action5 calls for curriculum changes to “Ensure that the community college curriculum
is responsive to all cultures in an effort to foster cultural appreciation, awareness,
acceptance, and value”;
Resolved, That the Academic Senate for California Community Colleges adopts the DEI In
Curriculum Model Principles and Practices6 and encourages local senates to use the model
to review their curriculum practices; and
Resolved, That the Academic Senate for California Community Colleges works with
system partners to support the implementation of the DEI in Curriculum Model Principles
and Practices through collaborative professional learning.
Contact: ASCCC Executive Committee
3.03

S22 Oppose Reliance on Textbook Publishers to Achieve Zero Textbook Cost

Whereas, California Education Code §78052 (a) states that “It is the intent of the
Legislature that community college districts develop and implement zero-textbook-cost
degrees and develop open educational resources for courses to reduce the overall cost of
4

https://www.asccc.org/resolutions/develop-resources-effective-practices-anti-racist-equitable-and-inclusiveinstructional
5
https://ssccc.org/file_download/inline/d0fb70f5-a721-4f61-9815-778806fcd3b6
6
DEI in Curriculum Model Principles and Practices
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education for students and decrease the time it takes students to complete degree
programs,” a goal that can promote student success without impinging on either academic
freedom or faculty’s rights to choose appropriate instructional materials;
Whereas, California Education Code §78052 establishes that community college districts
that develop and implement zero-textbook-cost degrees shall do the following:
● prioritize the development and implementation of a degree from an existing
associate degree for transfer and, to the extent possible, prioritize the
adaptation of existing open educational resources through existing open
educational resources initiatives, or elsewhere, before creating new content.
● develop degrees with consideration for sustainability after grant funding is
exhausted, including how content is updated and presented.
● develop and implement a degree that other community college districts can
use or adapt, and post each degree, and the contents of the degree, on the
online clearinghouse of information established pursuant to Item 6870-1010001 of the Budget Act of 2016, or a successor internet website. All open
educational resources used as learning materials for a degree developed
pursuant to this section shall be added to the California Digital Open Source
Library established in Section 66408. Testing and assessment materials
posted online pursuant to this paragraph shall be safeguarded to maintain the
integrity of those materials. This paragraph shall not be construed to prohibit
faculty from providing sample test and assessment materials to students;
Whereas, Higher Education Emergency Relief Funds (HEERF) and similar funding have
been used to purchase textbooks for students, an efficient and temporary approach to
textbook affordability that does not meet the intent or requirements established in California
Education Code §78052; and
Whereas, Governor Gavin Newsom expressed an commitment to lowering costs for
students by disrupting the entire system of commercial textbook publishing during his press
conference unveiling his 2021 – 2022 budget proposal, saying he was “committed” to
addressing the “usurious costs associated with textbooks,”7 which emphasizes his interest in
seeing the state’s substantial financial commitment to zero-textbook-cost degrees
implemented in ways that are consistent with the intent of California Education Code
§78052 through long-term, sustainable solutions rather than primarily through short-term
solutions such as funding for one-time or temporary purchases from commercial publishers;
Resolved, That the Academic Senate for California Community Colleges support the stated
intent of California Education Code §78052, recognizing the importance of eliminating or
reducing textbook costs in a sustainable manner while still preserving the faculty’s right and
responsibility under academic freedom to select the most appropriate instructional
materials, whether digital or in print; and

7

Zinshteyn, Mikhail. (2021, January 13). “Newsom calls textbooks ‘racket,’ proposes money to create free
ones.” CalMatters. https://calmatters.org/education/2021/01/newsom-fund-free-textbooks/.
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Resolved, That the Academic Senate for California Community Colleges opposes the use of
mechanisms to achieve zero-textbook-costs that are not sustainable and are inconsistent
with the intent of California Education Code §78052.
Contact: ASCCC Executive Committee
+3.04 S22 Expand Methods of Data Collection and Analysis to Fully Measure the
Successes and Challenges of AB705
Whereas, The California Community Colleges Chancellor’s Office (CCCCO) required that
all California Community Colleges submit an Equitable Placement Validation report on
their AB 705 implementation strategies for the lowest GPA band of entering students using
a template that asked colleges to report enrollments as placements and de-coupled pretransfer level coursework from college-level courses (with or without a corequisite) so
colleges could not separate enrollments from placement, and colleges might have reported
intermediate algebra as a college-level course;
Whereas, Most California Community Colleges’ (CCCs’) pre-college level mathematics
courses are two or more levels below transfer and the Equitable Placement Validation
report template allowed for a local comparison of throughput rates of pre-transfer level
courses and pre-college level courses resulting in an outcome that over 90% of California
Community Colleges were not maximizing throughput;
Whereas, Previous California Community Colleges Chancellor’s Office (CCCCO) memos
related to AB 705 were co-signed by the Academic Senate for California Community
Colleges (ASCCC), however the CCCCO memo ESS 21-300-015 (November 18, 2021)
was not co-signed by the ASCCC, and ESS 21-300-015 strongly guides colleges to place
students in transfer-level courses based on the outcomes from the Equitable Placement
Validation report, moreover colleges should ensure that placements are equitable and do not
disproportionately impact students regardless of GPA; and
Whereas, The charge of the Academic Senate for California Community College’s Data and
Research Task Force is “to assist local academic senates in using data effectively to
improve teaching and learning,” “to establish data-driven processes to evaluate and advance
diversity, equity, and inclusion in areas of academic and professional matters,” and to
include “data examination and exploration to improve educational programs and services to
students.”
Resolved, That the Academic Senate for California Community Colleges (ASCCC) and the
Data and Research Task Force work with the California Community Colleges Chancellor’s
Office (CCCCO) to develop more robust and thorough methodologies that provide studentcentered guidance to colleges that account for the differences among pre-college level,
college level, and transfer level when reporting on AB 705 implementation efforts for
disproportionate impacts;
Resolved, That the Academic Senate for California Community Colleges (ASCCC) and the
ASCCC Data and Research Task Force work with the California Community Colleges
10

Chancellor’s Office to examine throughput rates for students that begin in one level below
transfer and throughput rates for students that begin in transfer level and receive a
substandard grade; and
Resolved, That the Academic Senate for California Community Colleges (ASCCC) and the
ASCCC Data and Research Task Force work with the California Community Colleges
Chancellor’s Office to reinvestigate the outcomes of the 2021 Equitable Placement
Validation report in light of the clearer definitions of course levels, course enrollment, and
course placement, and include disaggregated student outcomes for all GPA bands and
course-taking patterns.
Contact: Eric Wada, Folsom Lake College, Area A
+3.05 S22 Disaggregate Asian and Pacific Islander Student Data
Whereas, The Asian and Pacific Islander (API) population is more heterogeneous than any
other racial group in the US, with more than 48 ethnicities, over 300 spoken languages,
various socioeconomic statuses, immigration histories, cultures, and religions; that “Asian
American” is a political term originally intended to unite Asian sub groups in a unified fight
for justice and equity; and that the California Community Colleges Chancellor’s Office
(CCCCO) only publicly disaggregates Asian and Pacific Islander students into three ethnic
groups: Asian, Filipino, and Pacific Islander8 and therefore misrepresents the needs of
underserved API populations;
Whereas, the Academic Senate for California Community Colleges’ (ASCCC) Inclusivity
Statement specifies a “goal of ensuring the equal educational opportunity of all students”
and a “commitment to diversity requires that we strive to eliminate those barriers to equity,”
and a lack of access to disaggregated API student data is a barrier to informed, targeted
resource allocation and equitable educational opportunities;
Whereas, Only 27% of South East Asian Americans (SEAA) hold a higher-education
degree compared to 49% of “Asian Americans”; hence, access to higher education
disproportionately affects the 910,000 SEAA living in California, including Hmong,
Vietnamese, Cambodian, and Laotian communities, when compared to “Asian Americans”
as a whole community9; and
Whereas, The CCCCO’s current grouping of API students does not allow for the
identification of disproportionately impacted API student groups and therefore places
SEAA and other unidentified disproportionately impacted API students at a disadvantage
for resource allocation and decision-making purposes relating to initiatives such as AB 705,
Student Equity, and Guided Pathways.
Resolved, That the Academic Senate for California Community Colleges collaborates with
the California Community Colleges Chancellor’s Office (CCCCO) to refine data
8

https://datamart.cccco.edu/Students/Education_Status_Summary.aspx

9

https://www.searac.org/wp-content/uploads/2020/02/SEARAC_NationalSnapshot_PrinterFriendly.pdf
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disaggregation processes to increase transparency of and access to CCCCO data so colleges
can better serve misrepresented student populations such as South East Asian Americans
and other unidentified disproportionately impacted Asian and Pacific Islander groups;
Resolved, That the Academic Senate for California Community Colleges urges local
senates to apply the fully disaggregated data to allocate resources relating to equity
initiatives and provide guidelines to make equitable decisions relating to students;
Resolved, That the Academic Senate for California Community Colleges works with the
California Community Colleges Chancellor’s Office to develop guidelines for regularly
reviewing and revising data practices to ensure our students are correctly represented; and
Resolved, That Academic Senate for California Community Colleges works with local
senates to implement best practices regarding regularly reviewing data to ensure that
disproportionately impacted Asian and Pacific Islander students are identified.
Contact: Michael Takeda, Fresno City College, Area A
+3.06 S22 Noncredit Spanish Language Course Outlines of Record and Regional
Support
Whereas, The State of California has seen a significant increase in Spanish-speaking
residents over the last 10 years, an increase that is reflected in our student enrollment
trends; and
Whereas, Several colleges, including Cerritos College and Los Angeles Trade Tech
College, have already successfully implemented processes by which Spanish-language
versions of their courses can be offered; and
Whereas, Demand for noncredit courses in Spanish has significantly increased especially in
noncredit and Vocational Education/Career Technical Education (CTE) program areas such
as automotive technology, culinary arts, sewing, computer literacy, electrical, and
entrepreneurship; and
Whereas, The current lack of processes at local community colleges that could encourage
and include Spanish-language courses could also result in a lack of regional collaborations
that may benefit Spanish-speaking students in expanding their academic opportunities;
Resolved, That the Academic Senate for California Community Colleges urges local
senates to encourage noncredit programs through regional collaborations to support the
demand of Spanish-speaking students and explore new and existing noncredit, basic skills,
and Vocational Education Career Technical Education courses that will allow for the
courses to be taught in Spanish;
Resolved, That the Academic Senate for California Community Colleges urges local
senates to work with their curriculum committees through their curricular process to
develop or amend Spanish language indicators to be added to titles and course descriptions
12

of noncredit, basic skills, and Vocational Education Career Technical Education courses;
and
Resolved, That the Academic Senate for California Community Colleges urges local
senates work with their curriculum committees to develop or amend Course Outlines of
Records that are intended to be taught in Spanish.
Contact: Luciano Morales, Cerritos College, Area C
5.0 BUDGET AND FINANCE
*5.01 S22 Request Funding for Mental Health Resources, Services, and Professional
Learning
Whereas, The Academic Senate for California Community Colleges (ASCCC) adopted
Resolution F21 03.03 Support for Mental Health Awareness and Trauma Informed
Teaching and Learning that calls for the ASCCC to continue to support and advocate for
funding for mental health resources, services, and professional learning on trauma-informed
teaching and learning; and
Whereas, The Academic Senate for California Community Colleges adopted Resolution
S16 06.04 Mental Health Services which urged “local senates to advocate for the
improvement of and access to mental health services at their local campuses” and “support
consistent resourcing and funding to enable the expansion of and improve access to mental
health services for community college students;”
Resolved, That the Academic Senate for California Community Colleges includes a request
for funding for mental health resources, services, and professional development on traumainformed teaching and learning in the California Community Colleges Chancellor’s Office
2023-24 System Budget Proposal; and
Resolved, That the Academic Senate for California Community Colleges supports
AB198710 (Salas, 2022, as of March 5, 2022) Postsecondary education: student mental
health spending: report and AB 212211 (Choi, 2022, as of March 5, 2022) Public
postsecondary education: mental health hotlines: student identification cards.
Contact: ASCCC Legislative and Advocacy Committee

10
11

https://leginfo.legislature.ca.gov/faces/billNavClient.xhtml?bill_id=202120220AB1987
https://leginfo.legislature.ca.gov/faces/billNavClient.xhtml?bill_id=202120220AB2122
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6.0 LEGISLATIVE ISSUES
6.01 S22 Support AB 1746 (Medina, 2022) Student Financial Aid: Cal Grant Reform Act
(As of March 5, 2022)
Whereas, The delegates of the Academic Senate for California Community Colleges adopted
Resolution S16 06.0112 Support Legislation to Increase Cal Grant Awards, as proposed in AB
1721 (Medina, 2016) and AB 1892 (Medina, 2016) at the 2016 Spring Plenary Session;
Whereas, The Academic Senate for California Community Colleges has prioritized Support on
Expansion of Cal Grants13;
Whereas, The Academic Senate for California Community Colleges continues to advocate for
increases to Cal Grant awards14; and
Whereas, AB 174615 (Medina, 2022, as of March 5, 2022) Student financial aid: Cal Grant
Reform Act would revise the existing Cal Grant Program into a new Cal Grant Program that
would revise and recast the provisions establishing and governing the existing Cal Grant
Program into a new Cal Grant 2 and Cal Grant 4 program, expand eligibility to be consistent
with Pell Grant income eligibility, and include an inflationary increase to community college
awards;
Resolved, That the Academic Senate for California Community Colleges supports AB 174616
(Medina, 2022, as of March 5, 2022) Student financial aid: Cal Grant Reform Act; and
Resolved, That the Academic Senate for California Community Colleges continues to advocate
for increases in Cal Grant award amounts in order to help students with funding for the total cost
of attendance.
Contact: ASCCC Legislative and Advocacy Committee
+6.02 S22 Support of SR 45 (Min, 2021) on Academic Freedom as of March 17, 2022
Whereas, The Academic Senate for California Community Colleges acknowledges the
importance of academic freedom, most recently through the Fall 2020 adoption of a paper
Protecting the Future of Academic Freedom in a Time of Great Change and adoption of
Resolution 06.02 F20 Legislative and System Support for Academic Freedom, which called for
12

Resolution S16 06.01: https://asccc.org/resolutions/support-legislation-increase-cal-grant-awards
ASCCC Position January 2019:
https://www.asccc.org/sites/default/files/Cal%20Grant%20Letter%20of%20Support%20%20Jan%2014%202019.pdf
14
Rostrum article, Cal Grant Modernization and the True Cost of College, April 2021
15
https://leginfo.legislature.ca.gov/faces/billNavClient.xhtml?bill_id=202120220AB2122
16
https://leginfo.legislature.ca.gov/faces/billNavClient.xhtml?bill_id=202120220AB2122
13

14

the Academic Senate for California Community Colleges “to work with system partners and
faculty unions to advocate for inclusion of the definition, rights, and responsibilities of academic
freedom into California Education Code, guard against legislative changes that erode educational
freedom, and educate all stakeholders on the importance of protecting academic freedom”; and
Whereas, Current polarizing racial, cultural, and political events and increasing efforts to silence
opposing viewpoints necessitate public reaffirmation of core principles of academic freedom,
including that “academic freedom allows for students to be introduced to a diverse range of ideas
that often contrast and even compete with each other within an academic framework and invites
them to participate in a rigorous analysis and comparison of these ideas as a means of developing
their own interpretations” (Vélez & Curry, Academic Freedom and Equity, ASCCC Rostrum,
November 2020);
Whereas, While Title 5 §51023 requires governing boards of community college districts to
adopt a policy statement on academic freedom, California Education Code does not include
specific provisions protecting academic freedom, resulting in a wide variety of academic
freedom policies across districts and colleges and a lack of “the uniformity necessary to uphold
and ensure the principles of academic freedom across all of California’s community colleges”
(SR45, Min as of March 17, 2022); and
Whereas, SR45 (Min, 2021) acknowledges that “Freedom of thought and expression are
necessary for every higher education institution “ and “Academic freedom is foundational for the
free flow of knowledge, ideas, and governance on college campuses” while also declaring, “that
academic freedom is an essential requisite for teaching and learning in California Community
Colleges”, a position that the ASCCC Executive Committee expressed in its letter of support
following action at its February 4-5, 2022 Executive Committee meeting: “[SR 45] is thus both
timely and important, and the ASCCC appreciates and endorses its accurate explanation of the
significance of and issues surrounding academic freedom as well as its strong statement of
support for the concept”;
Resolved, That the Academic Senate for California Community Colleges takes a position in
support of SR 45 (Min, as of March 17, 2022).
Resolved, That the Academic Senate for California Community Colleges advocates for the
explicit inclusion of Academic Freedom in California Education Code.
Contact: Sharyn Eveland, Taft College, Area A
+6.03 S22 Upholding the California Community College Mission - Seeking Amendments
to AB 1705 (Irwin, as of March 15, 2022)
Whereas, California education code 66010.4. (a) (1) defines the primary mission for the
California community colleges to “offer academic and vocational instruction at the lower
division level for both younger and older students, including those persons returning to school.”
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Whereas, California education code 66010.4. (2) further requires the California community
colleges to offer instruction and courses to achieve all of the following:
(A) The provision of remedial instruction for those in need of it and, in conjunction with
the school districts, instruction in English as a second language, adult noncredit
instruction, and support services which help students succeed at the postsecondary level
are reaffirmed and supported as essential and important functions of the community
colleges.
(B) The provision of adult noncredit education curricula in areas defined as being in the
state’s interest is an essential and important function of the community colleges.
(C) The provision of community services courses and programs is an authorized function
of the community colleges so long as their provision is compatible with an institution’s
ability to meet its obligations in its primary missions.
Whereas, California education code 66010.4. (3) expands the primary mission of the California
community colleges “to advance California’s economic growth and global competitiveness
through education, training, and services that contribute to continuous workforce improvement;”
and
Whereas, The language of AB 1705 (Irwin, 2022) defines pre-transfer courses to include “basic
skills,” “remedial”, and “college-level” including non-credit courses, and mandate most students
are placed enrolled directly in transfer-level written communication and quantitative reasoning
courses for programs which require any math or English courses;
Resolved, That the Academic Senate for California Community Colleges seek the following
language amendments to AB 1705 (Irwin, 2022) in order to protect the mission and serve the
students of the California community colleges:
“Placement and enrollment of students in a transfer-level English or Mathematics course
should not prevent students from enrolling in a pre-transfer level English or Mathematics
course when a student determines a course fulfills their academic needs based on the
desire to:
1. Complete a certificate or Career Technical Education program.
2. Make up for learning loss from the COVID-19 global pandemic or break in
education.
3. Build skills or re-skill.
4. Fulfill a lifelong learning priority in written communication and quantitative
reasoning courses.
It is the intent of the legislature to neither prohibit nor deny a student the opportunity to
enroll in any pre-transfer level English or mathematics course based on students’ rights to
determine their educational goals and academic needs.”
Contact: Wendy Brill-Wynkoop, College of the Canyons, Area C
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+6.04 S22 Students’ Right to Choose to Take a Pre-Transfer Level English or
Mathematics Course
Whereas, The right of students to enroll in a transfer level English or mathematics course
resulting from AB 705 should not require that students forfeit their right to take a pre-transfer
level English or mathematics course for the purpose of academic preparation, meeting nontransfer degree/certificate requirements17, re-skilling, or life-long education18;
Whereas, AB 705 requires colleges to maximize the probability that students will complete
transfer-level English and mathematics within a one-year timeframe but does not explicitly
prohibit colleges from offering pre-transfer level English and mathematics courses as an option
for students;
Whereas, Concluding that pre-transfer level English and mathematics courses should no longer
be offered runs counter to the intent of AB 705 given data suggesting otherwise19 or widening of
equity gaps20 that require further exploration; and
Whereas, That the Academic Senate for California Community Colleges has urged stakeholders
to address COVID-19 related learning disruption by providing students with access to a
community college education by offering adequate English and mathematics courses to serve the
needs of all students, especially those who have been disproportionately impacted by the
pandemic21;
Resolved, That the Academic Senate for California Community Colleges supports the right of
any student to choose to take pre-transfer level English or mathematic courses for the purpose of
academic preparation, meeting non-transfer degree/certificate requirements, reskilling, or lifelong education;
Resolved, That the Academic Senate for California Community Colleges recommends that the
California Community Colleges Chancellor’s Office and Board of Governors encourage colleges
to offer the option of pre-transfer level English and mathematics courses for students interested
17

Note that Intermediate Algebra satisfies mathematics competence for the Associate Degree per CCR,
Title 5, § 55063.
18
“There is a broad consensus among economists and higher education experts that re-skilling and lifelong learning are central to the future of work.” Page 26, The Master Plan for Higher Education in
California and State Workforce Needs (2018), https://opr.ca.gov/docs/20181226-Master_Plan_Report.pdf
19
Data from the Los Angeles Community College District’s Office of Institutional Effectiveness
https://go.boarddocs.com/ca/laccd/Board.nsf/files/CBY5UU11FD33/$file/Success%20Rates%20in%20En
glish%2C%20Mathematics%20and%20Stat%20-%20disaggregated%20-%20Fall%202021%20-%200131-2022%20v1.pdf found that students who recently completed intermediate algebra had a higher rate of
success in transfer level mathematicsematics in Fall 2019, Fall 2020, and Fall 2021.
20
PPIC, A New Era of Student Access at California’s Community Colleges Technical Appendices, 2022,
https://www.ppic.org/wp-content/uploads/1120mcr-appendix.pdf, found that while throughput grew for all
student groups, there has been a widening of the equity gap in throughput for Black and LatinX students.
21
ASCCC Fall 2021 Plenary Resolution 20.01, Improve Mathematics and English Outcomes by
Expanding Access and Addressing COVID-19 Related Learning Disruption,
https://asccc.org/resolutions/improve-mathematics-and-english-outcomes-expanding-access-andaddressing-covid-19-related
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in such courses for the purpose of academic preparation, meeting non-transfer degree/certificate
requirements, reskilling, or life-long education; and
Resolved, That the Academic Senate for California Community Colleges, working with system
partners, urges the state legislature not to adopt reform measures that would deprive students of
their right to choose to take pre-transfer English or mathematics courses for the purpose of
academic preparation, meeting non-transfer degree/certificate requirements, reskilling, or lifelong education.
Contact: Jeffrey Hernandez, East Los Angeles College, Area C
+6.05 S22 Regarding Chancellor’s Office Student Enrollment Data in AB 1705 (Irwin,
2022)
Whereas, AB 1705 (Irwin, 2022)22 as of March 16, 2022 would require that California
Community Colleges create a Transfer Level Gateway Completion Dashboard by July 2023 that
shall be updated annually and shall contain data on a statewide basis, and disaggregated by
regional, district, and college levels, including drop out prior to census date counts in
mathematics, English, and ESL English;
Whereas, The California Community Colleges Chancellor’s Office is assessing and evaluating
AB 705 (Irwin, 2017)23 or California Education Code section 7821324 compliance by using
student enrollment data in transfer-level coursework but does not include all enrollment data in
the evaluation and assessment; and
Whereas, AB 1705 (Irwin, 2022)25 as of March 16, 2022 would require that colleges not only
place but also enroll students in transfer-level courses with limited exceptions;
Resolved, That the Academic Senate for California Community Colleges work with system
practitioners, partners, and stakeholders as well as the legislature to include the requirement for
the California Community Colleges Chancellor’s Office to create a Transfer Level Gateway

22

AB 1705 (Irwin, 2022):
https://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=202120220AB1705
23
AB 1705 (Irwin, 2022):
https://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=202120220AB1705
24
CA EDC:
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=78213.&lawCode=EDC
25
AB 1705 (Irwin, 2022):
https://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=202120220AB1705
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Completion Dashboard remains in AB 1705 (Irwin, 2022)26 and includes a data element on
student enrollment from the first day of each course through the census date for each college.
Contact: Wendy Brill-Wynkoop, College of the Canyons, Area C

7.0 CONSULTATION WITH THE CHANCELLOR’S OFFICE
*7.01 S22 Public Access for Vision Resource Center Materials
Whereas, The California Community Colleges have taken a national lead on transforming
educational systems through Inclusion, Equity, Diversity, Anti-Racism and Accessibility creating
a repository of supporting materials;
Whereas, The California Community Colleges Chancellor’s Office has collected documents,
PowerPoints, trainings, webinars, and other resources in the Vision Resource Center that are
used across the system for professional development; and
Whereas, Current access to the Vision Resource Center is restricted by password authentication
that requires a current email with a .edu address that restricts access of materials to retired
faculty, part-time faculty, industry partners, some students, and the general public;
Resolved, That the Academic Senate for California Community Colleges works with the
California Community College Chancellor’s Office to establish an option for public access to the
material in the Vision Resource Center.
Contact: ASCCC Executive Committee
7.02 S22 Ensure the Sustainability of the Zero-Textbook-Cost Degree Program
Whereas, California Education Code §78052 requires that districts “Develop degrees with
consideration for sustainability after grant funding is exhausted, including how content is
updated and presented” and that the California Community Colleges Chancellor’s Office ensure
that “a grant does not result in the development or implementation of duplicate degrees for a
subject matter to avoid duplication of effort and ensure the development and implementation of
the greatest number of degrees for the benefit of the greatest number of students,” a requirement
that can only be met for the Zero-Textbook-Cost Degree Program if the implementation of the
26

AB 1705 (Irwin, 2022):
https://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=202120220AB1705
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program is truly statewide and collaborative;
Whereas, The Academic Senate for California Community Colleges recognizes that open
educational resources are “the preferred and most sustainable mechanism for eliminating course
costs” (Resolution 03.05 F21);
Whereas, The Academic Senate for California Community Colleges has requested that the
California Community Colleges Chancellor’s Office, as part of the Zero-Textbook-Cost Degree
Program, explore the provision of centralized accessibility and licensing support to local colleges
and districts to facilitate the adaptation and adoption of open educational resources (Resolution
07.01 F21), effectively advocating for a statewide solution to address local Zero-Textbook-Cost
implementation challenges; and
Whereas, The Academic Senate for California Community Colleges has established mechanisms
for convening discipline faculty for the purposes of making curriculum determinations, including
systems for ensuring statewide vetting of developed resources;
Resolved, That the Academic Senate for California Community Colleges works with the
California Community Colleges Chancellor’s Office, as part of the Zero-Textbook-Cost Degree
Program, to establish the funding and process necessary to ensure that ZTC resources will
remain current and relevant beyond the 2027 reporting deadline established in California
Education Code §78052.
Contact: Julie Bruno, ASCCC Open Educational Resources Initiative

9.0 CURRICULUM
*9.01 S22 Definition and Guidance for Cross-Listing Courses
Whereas, The Course Outline of Record (COR) is at the center of local curricular process; its
required elements have been outlined in California Code of Regulations Title 5 § 55002 and the
application of those requirements is detailed in the Program and Course Approval Handbook
(PCAH);
Whereas the submission criteria for CSU GE Area F allows “courses without ethnic studies
prefixes” to be submitted for Area F “if cross-listed with a course with an ethnic studies
prefix”27,28 but the processes should maintain the integrity of the discipline and instruction; and
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https://www.asccc.org/sites/default/files/COR_0.pdf
https://www.calstate.edu/csu-system/administration/academic-and-student-affairs/academic-programsinnovations-and-faculty-development/geac/Documents/GE-Reviewers-Guiding-Notes.pdf
28
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Whereas, there is a lack of system guidance on the definition and appropriate practice of crosslisting sufficient to guide colleges on course development and submission;
Resolved, That the Academic Senate for California Community Colleges works with the
California Community Colleges Chancellor’s Office to revise the Program and Course Approval
Handbook to include a definition of cross-listing and guidance for its implementation; and
Resolved, That the Academic Senate for California Community Colleges work with the
California Community Colleges Chancellor’s Office to include in future publications, webinars,
and other resources guidance and multiple examples of whether, how, and when to appropriately
cross-list courses.
Contact: Sarah Harris, ASCCC Curriculum Committee
*9.02 S22 Co-Requisites and Pre-Requisites of Intermediate Algebra and Articulation and
C-ID Alignment
Whereas, AB 705 (Irwin, 2017) was passed in 2017 and discouraged the placement of students
into pre-transfer intermediate algebra and encouraged placing students directly into transfer-level
math based on multiple measures data;
Whereas, With the implementation of AB 705 (Irwin, 2017), the scheduling of pre-transfer math
courses, such as intermediate algebra, has significantly reduced over the past three years, with
some colleges completely eliminating offerings in response to a 2022 required plan from the
California Community College Chancellor's Office that asks colleges to justify, with data, the
scheduling of pre-transfer math courses;
Whereas, California State University and University of California articulation requirements
require a prerequisite or corequisite of intermediate algebra skills for the transfer of courses such
as biology; and
Whereas, C-ID also recommends prerequisites of intermediate algebra skills for course
alignment;
Resolved, that the Academic Senate for California Community Colleges works with the
California Community College Chancellor's Office and the Academic Senates of the California
State University and University of California to provide continued guidance for the articulation
of courses that require requisites below transfer level math.
Contact: Adrienne C. Brown, ASCCC Curriculum Committee
+9.03 S22 Develop Lower Division GE Pathway for CCC Baccalaureate Degree Programs
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Whereas, AB 927 (Medina, 2021) expands baccalaureate degree programs in California
Community Colleges;
Whereas, Applicants to California Community College Baccalaureate Degree Programs currently
must complete the CSU General Education Breadth pattern or Intersegmental General Education
Transfer Curriculum, both of which may soon be obsolete given the AB 928 (Berman, 2021)
mandate to “establish a singular lower division general education pathway that meets the
academic requirements necessary for admission to the California State University and the
University of California” for implementation by fall 2025, and that the pathway “be the only
lower division general education pathway used to determine eligibility and sufficient academic
preparation for transfer into both segments”; and
Whereas, The scope and purpose of baccalaureate degrees differ between the California
Community Colleges, the California State University, and the University of California, and
specifics for lower division general education preparation differs based on those scopes and
purposes;
Resolved, That the Academic Senate for California Community Colleges work with the
Chancellor’s Office to develop a lower division GE pathway specific to California Community
College Baccalaureate Degree Programs for delegate approval by Spring 2023 and system-wide
implementation by fall 2024.
Contact: Erica Menchaca, Bakersfield College, Area A
+9.04 S22 Creation of a Separate Transfer Model Curriculum for Women and Gender
Studies
Whereas, C-ID constructed a template in “Social Justice Studies” as a general “Area of
Emphasis” for students wishing to transfer into Ethnic Studies programs or Women and Gender
Studies programs;
Whereas, the fields of Ethnic Studies and Women and Gender Studies have long been recognized
in higher education as distinct and legitimate disciplines and exist as separate programs and
degrees at transfer institutions including California State University and University of California;
Whereas, assembling a transfer pattern for students wishing to pursue degrees in Ethnic Studies
or Women and Gender Studies under the designator, “Social Justice Studies,” does not align with
California State University and University of California disciplinary majors and denies students a
disciplinary identity and home at the community college level and a clear transfer pathway; and
Whereas, the forthcoming departure of Ethnic Studies from the Social Justice Studies designator
offers an opportunity to create a new transfer model curriculum (TMC) for Women and Gender
Studies and reassess the effectiveness of the Social Justice TMC;
Resolved, That the Academic Senate for California Community Colleges work with the
Intersegmental Curriculum Workgroup, C-ID Advisory Committee, and the California State
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University Chancellor's Office to consider creating a transfer model curriculum for Women and
Gender Studies by December 2022.
Contact: Carl Sjovold, Sacramento City College, Area A

+9.05

S22 Defining Competencies for Associate Degree Requirements

Whereas, California Code of Regulations Title 5 §55063 establishes additional requirements for
students to earn an associate degree including demonstrated competence in reading, written
expression, and mathematics;
Whereas, Current regulations define the standards to meet these requirements by associating
those requirements with specific courses or disciplines and outlining methods for establishing
equivalencies to courses in those specific disciplines rather than defining reading, written
expression, and mathematics competency statements; and
Whereas, The discipline-specific language in the regulation stifles colleges from allowing
courses from a variety of disciplines to meet the requirements and severely impedes students
from taking courses more relevant to their academic program and career goals that would also
meet reading, written expression, and mathematics competency statements;
Resolved, That the Academic Senate for California Community Colleges bring faculty discipline
groups together to create necessary and sufficient competency statements for the reading, written
expression, and mathematics competency requirements associated with student demonstration of
competency to meet graduation requirements, and
Resolved, That the Academic Senate for California Community Colleges work with the
California Community College Curriculum Committee and the Chancellor’s Office to revise the
additional requirements section in Title 5 §55063 to include competency statements for reading,
written expression, and mathematics rather than associating student demonstration of
competence with any specific courses or disciplines.
Contact: Randy Beach, Southwestern College, Area D
10.0 DISCIPLINES LIST
*10.01 S22 Disciplines List – Asian American Studies
Whereas, Oral and written testimony given through the consultation process used for the review
of Minimum Qualifications for Faculty and Administrators in California Community Colleges,
23

also known as the Disciplines List, supported the following revision of the Asian American
Studies:
Master’s degree in Asian American studies OR a master’s in Ethnic Studies and
bachelor’s degree in Asian American studies OR the equivalent; and
Whereas, The Executive Committee of the Academic Senate for California Community Colleges
has reviewed the proposal and deemed that the process outlined in the Disciplines List Revision
Handbook was followed;
Resolved, That the Academic Senate for California Community Colleges recommends that the
California Community Colleges Board of Governors adopt the proposed addition to the
Disciplines List for Asian American Studies.
Contact: ASCCC Standards & Practices Committee
*10.02 S22 Disciplines List – Native American/American Indian Studies
Whereas, Oral and written testimony given through the consultation process used for the review
of Minimum Qualifications for Faculty and Administrators in California Community Colleges,
also known as the Disciplines List, supported the following addition of the Native
American/American Indian Studies:
Master’s degree in Native American/American Indian studies OR a master’s in Ethnic
Studies and bachelor’s degree in Native American/American Indian studies OR the
equivalent; and
Whereas, The Executive Committee of the Academic Senate for California Community Colleges
has reviewed the proposal and deemed that the process outlined in the Disciplines List Revision
Handbook was followed;
Resolved, That the Academic Senate for California Community Colleges recommends that the
California Community Colleges Board of Governors adopt the proposed addition to the
Disciplines List for Native American/American Indian Studies.
Contact: ASCCC Standards & Practices Committee
*10.03 S22 Disciplines List – Nanotechnology
Whereas, Oral and written testimony given through the consultation process used for the review
of Minimum Qualifications for Faculty and Administrators in California Community Colleges,
also known as the Disciplines List, supported the following addition of the Nanotechnology:
Master of Science Degree in a STEM-related field, such as Chemistry, Physics,
Biochemistry, or Engineering and a minimum of two years teaching nanotechnology
courses in a college/university or two years of industry work experience as a leading
scientist/engineer on a nanotechnology project; and
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Whereas, The Executive Committee of the Academic Senate for California Community Colleges
has reviewed the proposal and deemed that the process outlined in the Disciplines List Revision
Handbook was followed;
Resolved, That the Academic Senate for California Community Colleges recommends that the
California Community Colleges Board of Governors adopt the proposed addition to the
Disciplines List for Nanotechnology.
Contact: ASCCC Standards & Practices Committee
13.0 GENERAL CONCERNS
*13.01 S22 Ensure the Transparency of Resources Used to Establish Zero-Textbook-Cost
(ZTC) Certificates and Degrees
Whereas, The California Community Colleges Chancellor’s Office, in its 2020 Zero-TextbookCost Degree Grant Program Legislative Report, has recommended that future ZTC funding
should focus on investment priorities, including efforts to do the following:
● Evaluate existing ZTC programs and courses and incorporate culturally relevant
content to contribute to advancing equity in teaching and learning;
● Share and adopt existing quality ZTC program and course materials, especially
within the same community college district;
● Develop and curate quality ZTC materials for courses that satisfy general
education requirements; and
● Post ZTC program courses on the California Virtual Campus Course Exchange
and quickly make ZTC programs and courses available to all California
community college students;
Whereas, The Academic Senate for California Community Colleges “recognize[s] open
educational resources as the preferred and most sustainable mechanism for eliminating course
costs” (Resolution 3.05 F21);
Whereas, Resources may only be modified, developed, curated, and freely shared when those
resources are openly licensed, and the Academic Senate for California Community Colleges
“encourage[s] the establishment of support structures for OER development that require
developed resources to be openly licensed and made available to expand the diversity of OER
resources” (Resolution 9.05 S19); and
Whereas, California Education Code §78052 requires that “All open educational resources used
as learning materials for a degree developed pursuant to this section shall be added to the
California Digital Open Source Library established in Section 66408,” yet no public-facing
information is available that delineates how colleges that established ZTC certificates and
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degrees did so, and the list of ZTC degrees developed reveals duplication of resources and
degree pathways (Zero-Textbook-Cost Degree Grant Program Legislative Report, CCCCO
2020);
Resolved, That the Academic Senate for California Community Colleges urges the California
Community Colleges Chancellor’s Office to require that all recipient colleges and districts of
Zero-Textbook-Cost (ZTC) funds delineate how ZTC status was achieved for all courses in a
given pathway in a designated public-facing location and ensure that openly-licensed resources
are shared as required by law; and
Resolved, That the Academic Senate for California Community Colleges encourages the
California Community Colleges Chancellor’s Office to support the development of a repository
for the sharing of open educational resources used to establish Zero-Textbook-Cost certificates
and degrees that can be searched by specific course parameters as defined by faculty.
Contact: Michelle Pilati, ASCCC Open Educational Resources Initiative
*13.02 S22 Faculty Responsibility for Equitable, Accessible Learning Environments
Whereas, Accessibility in the digital learning environment is an essential part of an equitable
learning environment, and students deserve to have access to digital learning materials and
environments without revealing their disability status as provisioned by Section 508 of the
Rehabilitation Act;
Whereas, Accessibility in the digital learning environment—or compliance with Section 508 of
the Rehabilitation Act—is required for all government-funded institutions including the
California Community Colleges, and the California Community Colleges’ Chancellor’s
Office Information and Communication Technology and Instructional Material Accessibility
Standard 29(2020) says that “ensuring equal access to equally effective instructional materials
and ICT [information communication technology] is the responsibility of all California
Community College administrators, faculty, and staff”; and
Whereas, Accessibility is an academic and professional matter per Title 5 §53200, and faculty
should have and maintain full freedom of and purview over their instructional materials and
digital learning environments, while fulfilling their obligation as educators to provide accessible
learning environments as required legally and as a tool for closing equity gaps;
Resolved, That the Academic Senate of California Community Colleges urges local senates to
advocate for making accessibility a campus-wide priority because it relates to faculty agency
over equitable student access in all teaching and learning environments;
Resolved, That the Academic Senate for California Community Colleges updates its paper
Ensuring Effective Online Programs: A Faculty Perspective by Fall 2023 to include clarification
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of the differences between Accommodations (as referenced in Section 504 of the Rehabilitation
Act) and Accessibility (as referenced in Section 508 of the Rehabilitation Act) as these
definitions relate to faculty fulfilling their responsibility as educators in all modalities, and also
develop other resources as appropriate; and
Resolved, That the Academic Senate for California Community Colleges works with the
California Community Colleges Chancellor’s Office and other stakeholders to guide the
development of the local infrastructure necessary to support faculty with professional
development, tools, and expert support in the creation of fully accessible learning environments.
Contact: ASCCC Online Education Committee
*13.03 S22 Establish ASCCC Rising Scholars Faculty Advisory Committee
Whereas, At this time the California Community Colleges (CCC) serve over 15,000 incarcerated
students at 35 California Department of Corrections and Rehabilitation (CDCR) site locations, in
addition to numerous unique county regions and expects that number to reach over 20,000
students and 1000 FTE within 3 years;
Whereas, CDCR, county justice centers, and California community colleges are bound by
complicated constraints, including laws, contractual agreements, policies, and funding formulas;
and policies, procedures, and processes that meet the needs of incarcerated students, faculty, and
collegiate support staff serving the incarcerated students and support the needs of the corrections
staff under the Memorandum of Understanding (MOU) between the California Community
Colleges Chancellor’s Office and CDCR need to be established to preserve the best interest of
both systems while meeting the goals of educating incarcerated students; and
Whereas, All parties, including but not limited to the California Community Colleges
Chancellor’s Office, colleges, Academic Senate for California Community Colleges (ASCCC),
Student Senate for California Community Colleges (SSCCC), and CDCR, must work together to
ensure that those working within the colleges and those working within the various facilities,
representing the various government (federal, state, and local) agencies and unions, are
appropriately relied upon to address incarcerated student needs, curricular and support services,
curriculum and program development, transitional (incarcerated to paroled or released) support
services, and community college to state university transfer needs, but current faculty
representation in academic and professional matters is minimal at best as ASCCC only has two
representative seats on the Chancellor’s Office Rising Scholars Advisory Committee, and there
is no current mechanism for ASCCC to collaborate with, regularly solicit input from, or prepare
and provide professional development for faculty teaching in incarcerated environments;
Resolved, That the Academic Senate for California Community Colleges establishes a Rising
Scholars Faculty Advisory Committee, to include faculty teaching in incarcerated education and
at least one formerly incarcerated student;
Resolved, That the Academic Senate for California Community Colleges charges the Rising
Scholars Faculty Advisory Committee with developing and sustaining a regional professional
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learning network in the area of prison education utilizing local Academic Senate structures,
dedicated to the Academic Senate for California Community Colleges’ 10+1 academic and
professional matters purview per Title 5 §53200, and furthering the advancement of local
programs and local professional learning in the areas of equity, pedagogy, and community
building amongst prison education practitioners, and with advancing the faculty voice in spaces
where incarcerated education is discussed and policies or agreements are made, including with
the Chancellor’s Office, Chancellor’s Office Rising Scholars Advisory Committee, and CDCR,
so that faculty primacy in academic and professional matters is honored and the education
provided to incarcerated students by California community colleges is a model for educating
incarcerated students;
Resolved, that the Academic Senate for California Community Colleges expects the ASCCC
Rising Scholars Faculty Advisory Committee to disseminate policies, procedures, and
Memorandums of Understanding produced by ASCCC, the Rising Scholars Network, the
California Community Colleges Chancellor’s Office, and/or California Department of
Corrections and Rehabilitation (CDCR) to their local networks of faculty teaching in
incarcerated environments, and share faculty-related concerns, problems, and barriers
experienced at the local level to the ASCCC Rising Scholars Faculty Advisory Committee for
communication with the Rising Scholars Network, the California Community Colleges
Chancellor’s Office, and CDCR; and
Resolved, That the Academic Senate of California Community Colleges requests of the
Chancellor’s Office and California Department of Corrections and Rehabilitation (CDCR) that
the Academic Senate for California Community Colleges and the Academic Senate Rising
Scholars Faculty Advisory Committee be consulted for Memorandums of Understanding
concerning prison education, particularly the Academic Senate for California Community
Colleges’ 10+1 academic and professional matters purview per Title 5 §53200 between CDCR
and the California Community Colleges Chancellor’s Office and, for local Memorandums of
Understanding between CDCR and local colleges, with local academic senates.
Contact: Alec Griffin, ASCCC Rising Scholars Mellon Grant Team
*13.04 S22 Establish Rising Scholars Faculty Liaisons
Whereas, Facilitation of teaching and learning in incarcerated environments is a coordinated
effort of many entities, including California Department of Corrections and Rehabilitation
(CDCR), California Community College Chancellor’s Office, Chancellor’s Office Rising
Scholars Advisory Committee, and local jails, and faculty are often excluded from system-level
communications specific to Rising Scholars programs;
Whereas, Direct communication to faculty as a critical constituency in incarcerated education is
currently missing, and system-level Memorandums of Understanding, standard procedure, and
best practices, have been imposed on California Community College faculty without the
knowledge of or participation in those processes, and, when top-down policies, procedures, and
practices affect the work of faculty working inside of the prisons, the Academic Senate for
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California Community Colleges’ 10+1 academic and professional matters purview per Title 5
§53200 issues have been ignored;
Whereas, The Academic Senate for California Community Colleges and faculty engaged in
incarcerated education whether through face-to-face college, correspondence, or other distance
education college instruction could both benefit from having a mechanism for direct sharing of
information with and for solicitation of input from faculty teaching in incarcerated environments;
Resolved, That the Academic Senate for California Community Colleges urges local senates to
identify a faculty member teaching or engaged in incarcerated instruction inside of prisons, jails,
or other local carceral facilities to act as a local Rising Scholars liaisons to facilitate
communication among Rising Scholars faculty, the local academic senate, and the Academic
Senate for California Community Colleges;
Resolved, That the Academic Senate for California Community Colleges be responsible for
working collaboratively with these liaisons to ensure communication and opportunities for input
on the Academic Senate for California Community Colleges’ 10+1 academic and professional
matters purview per Title 5 §53200 issues are met by California Department of Corrections and
Rehabilitation (CDCR), California Community Colleges Chancellor’s Office, Chancellor’s
Office Rising Scholars Advisory Committee, and the ASCCC before implementation of those
said policies, procedures, and practices; and
Resolved, That the Academic Senate for California Community Colleges urges local senates to
request utilization of local Rising Scholars funds to compensate their designated Rising Scholars
liaisons.
Contact: Alec Griffin, ASCCC Rising Scholars Mellon Grant Team
*13.05 S22 Advocate for State and Local Rising Scholars Funding to Support Faculty
Professional Learning
Whereas, AB 417 Rising Scholars Network: justice-involved students (McCarty, 2021)30 charges
the California Community Colleges Chancellor’s Office with establishing the Rising Scholars
Network and providing funding to up to 50 community colleges for services in support of
justice-involved students;
Whereas, Faculty are integral participants in the education of justice-involved students, and
ongoing professional development specific to education in incarcerated environments is critical
to ensuring the delivery of high quality instruction within the constructs and opportunities in
these environments;
Resolved, That the Academic Senate for California Community Colleges requests of the
California Community College Chancellor’s Office through the Rising Scholars Network
compensation to support ongoing preparation and delivery of statewide faculty professional
30

AB 417 Rising Scholars Network (McCarty, 2021)
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learning and facilitation of a statewide faculty community of practice for incarcerated education;
and
Resolved, That the Academic Senate for California Community Colleges encourages local
academic senates to advocate for designation of Rising Scholars funds or other monies to support
ongoing professional learning at the local level for part- and full-time faculty delivering
incarcerated instruction, especially in-person.
Contact: Alec Griffin, ASCCC Rising Scholars Mellon Grant Team
*13.06

S22 Faculty Responsibility for Confirming Course Resource Accuracy

Whereas, Faculty have both the freedom to select the course materials they deem most
appropriate and the responsibility to consider the cost burden as they do so (California Code of
Regulations Title 5 §59404);
Whereas, Provisions of the Higher Education Opportunity Act that went into effect in July 2010
require each institution of higher education receiving federal financial assistance to “disclose, on
the institution’s Internet course schedule and in a manner of the institution’s choosing, the
International Standard Book Number and retail price information of required and recommended
college textbooks and supplemental materials for each course listed in the institution’s course
schedule;
Whereas, The Academic Senate for California Community Colleges encourages local academic
senates to advocate for the implementation of a process for consistent, clear, and transparent
messaging to students prior to registration regarding all material and supply costs in appropriate
locations, including the schedule of classes and the bookstore (Resolution 20.02 F20); and
Whereas, Textbook information is commonly provided to students prior to and at the time of
registration via a section-specific link to the bookstore, and the provided information may in
some cases be inaccurate, misleading, or missing;
Resolved, That the Academic Senate for California Community Colleges encourage local
academic senates to urge faculty to regularly check the online class schedule to ensure their
textbook and class resource information are clear and accurate and that their sections are marked
with a zero-cost or low-cost icon, if appropriate.
Contact: Contact: Michelle Pilati, ASCCC Open Educational Resources Initiative
Note: This resolution was referred to the Executive Committee (see Resolution 13.01 R F21) for
clarification on intent and how each “Resolved” can be carried out locally and is resubmitted to
the delegates for discussion and debate for Spring Plenary Session 2022.
+13.07

S22 Advocate for the Protection of Online Learning Integrity

30

Whereas, During the last decade, there has been significant support from the California
Legislature for online and distance education to improve access to California Community
Colleges, and during the COVID-19 pandemic, online course offerings at California Community
Colleges have increased dramatically and enrollment trends indicate a continued increased
interest in online learning;
Whereas, Faculty have engaged in professional development including strategies, pedagogies,
and course design for online learning all while meeting Federal and State regulations to provide
sustainable and flexible access to college in order to meet the increasing demand for high quality
remote learning;
Whereas, The sharp increase in online learning has also created an economic market for
educational fraud where companies sell their services to take courses on behalf of students for a
fee or companies masquerading as study sites but in practice are fraud libraries providing paying
users answers to assignments or access to essays for sale as documented in reporting from The
Los Angeles Times31, The Atlantic32, and The Hechinger Report33 and thus violate the integrity
of degrees and security of college enterprise systems and;
Whereas, It is evident that online education is here to stay and the solution to the nefarious
mischiefs caused by this growing cottage industry of fraud is to innovate and protect the integrity
of online courses and enterprise systems, not to backtrack from this inclusive learning modality;
Resolved, That the Academic Senate for California Community Colleges advocate with the
Chancellor’s Office for vital resources to support local IT departments in the implementation of
additional online learning protections such as multifactor authentication or IP address monitoring
to help protect against educational fraud;
Resolved, The Academic Senate for California Community Colleges advocate with the
Chancellor’s Office for additional resources to support local procurement of online learning tools
that assist faculty in monitoring academic dishonesty, and;
Resolved, The Academic Senate for California Community Colleges advocate with the
Chancellor’s Office for continued and expanded support of professional learning to gain
additional pedagogical skills to help prevent and identify educational fraud of this nature.
Contact: Kelly Rivera, Mt. San Antonio College, Area C

+13.08 S22 The Open Educational Resources Initiative and Technical Assistance for the
Zero-Textbook-Cost Degree Program
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Whereas, The Academic Senate for California Community Colleges Open Educational
Resources Initiative (OERI) was formally launched in early 2019 with funds allocated to the
ASCCC in Assembly Bill 1809 (Higher Education Trailer Bill, 2017-2018) “to support the
development of, and the expansion of the use of, open educational resources for the California
Community Colleges” and has established a faculty-led infrastructure to support local open
educational resources (OER) implementation efforts, but the funding for the OERI was
scheduled to end in 2023, thereby dramatically curtailing or ending the statewide development,
curation, and implementation efforts as well as coordinated maintenance and updating of
resources developed under the OERI;
Whereas, The OERI, in helping to unlock the potential of faculty to create innovative learning
experiences for students through the development of new content, has a proven track record of
meeting the OER needs of faculty and students across the state, and, as reported in the ASCCC
OERI Department of Finance Progress Report in February, 2022, accomplishments of the OERI
since its inception include the following:
● Facilitated the awareness, adoption, and adaptation of OER through the hosting of
over 135 general, discipline-specific, and tool-specific webinars that have been
attended by over 2100 faculty. In addition, 56 webinars were hosted for local
OER advocates or OER liaisons,
● Identified—and supported—OER liaisons at each of the colleges to ensure ongoing communication between the OERI and local faculty and college colleagues,
● Created a website—asccc-oeri.org—to promote OER and simplify the
identification of available OER by providing easy access to OER resources
organized by 27 comprehensive discipline collections, general education area, and
25 transfer model curricula,
● Established a team of over 30 discipline leads to curate existing OER and
facilitate OER awareness and adoption,
● Initiated the formation of discipline-specific communities of practice to support
faculty OER efforts,
● Developed a wide array of resources to support OER-related work, including two
self-paced courses (OER Basics and Accessibility Basics), a series of OER
“Quick Guides” on OER-related topics that can be accessed online or printed for
local use, a variety of resources for OER developers, and an ever-expanding
collection of resources to support local OER advocacy,
● Supported the creation of 63 new OER over three competitive funding cycles,
with an emphasis on collaboration, meeting state-wide needs, and sustainability,
● Developed the ASCCC OERI IDEA Framework for reviewing and revising OER
and other course resources to ensure that they are inclusive, diverse, equitable,
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and antiracist, which will be integrated into future OERI supported projects and
used to review and modify existing resources, and
● Collaborated with representatives from the California State University and the
University of California to host Cal OER, a free OER conference intended to
highlight the state’s OER/ZTC work and attended by over 400 faculty;
Whereas, In the 2021-2022 Budget Act, the California Legislature and Governor Gavin Newsom
designated $115 million for investment in the expansion of zero-textbook-cost (ZTC) degrees
and open educational resources at the state’s community colleges, and in Resolution 3.05 F21,
“the Academic Senate for California Community Colleges recognized open educational
resources as the preferred and most sustainable mechanism for eliminating course costs unless
where instances will arise in which eliminating costs is not possible”; and
Whereas, Education Code §78052 states “that community college districts develop and
implement zero-textbook-cost degrees and develop open educational resources for courses to
reduce the overall cost of education for students and decrease the time it takes students to
complete degree programs” and “to the extent possible, prioritize the adaptation of existing open
educational resources through existing open educational resources initiatives, or elsewhere,
before creating new content,” indicating the legislative intent of the use of OER in ZTC degrees
and the need for collaboration with established initiatives such as OERI;
Resolved, That the Academic Senate for California Community Colleges advocates to the
California Community Colleges Chancellor’s Office and system partners for allocating a portion
of the $115 million to fund the work of the OERI to reduce duplication and guarantee usability in
OER development and implementation as well as ensure a statewide approach and promote
sustainability in ZTC degrees.
Contact: Josh Franco, Cuyamaca College, Area D

+13.09

S22 Understanding the Impact of HyFlex Modalities and Non-Academic Entities

Whereas, The COVID-19 pandemic has accelerated an interest in online and hybrid modalities of
instruction including the “HyFlex” modality which attempts to create a classroom environment
that includes fully online and traditional face-to-face options for students within the same
section;
Whereas, Universal access to education cannot be addressed by technology alone, but requires
the commitment of pedagogical adaptation, human facilitation of access, changes to the built
environment, and affordability;
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Whereas, Numerous concerns over the impact of HyFlex modalities in the classroom have been
expressed by faculty and students, including concerns over accessibility, quality of education,
surveillance, confidentiality, academic freedom, and student rights; and
Whereas, Concerns have also been expressed by faculty that the technical requirements of
HyFlex modalities may encourage the participation of for-profit companies and other nonacademic entities whose primary purposes are not student-focused and who may negatively
impact the learning environment;
Resolved, That the Academic Senate for California Community Colleges researches the role and
prevalence of for-profit technology companies and other non-academic entities in HyFlex course
offerings in California’s community colleges and HyFlex technologies impact on student
learning, and present their findings via a position paper by the Spring of 2023; and
Resolved, That the Academic Senate for California Community Colleges reaffirms that the
determination of the modalities by which courses are offered is the purview of instructional
faculty and any decisions regarding modalities should include approval by the local Academic
Senate as the representative body of the faculty.
Contact: Paul Alexander, San Diego City College, Area D
17.0 LOCAL SENATES
*17.01 S22 Ensuring Adequate Online Education Support for California Community
College Faculty and Students
Whereas, The COVID pandemic forced a quick pivot, within weeks after California Governor
Newsom’s March 19, 2020 Stay At Home Order, of most of California’s community colleges’
course offerings from in-person to online teaching and learning;
Whereas, Most of this online teaching and learning necessitated faculty and students quickly
learned how to use and navigate learning management systems (LMS) and other online
educational tools and services for course delivery and engagement;
Whereas, The California Community Colleges’ Chancellor’s Office responded by November 2,
202034 to the sudden systemwide shift to online teaching and learning, by providing all
California Community Colleges funding support until June 30, 2021 for the following array of
online learning tools: Canvas LMS, Canvas Studio, Pisces Online Tutoring Platform, Zoom,
Labster virtual science lab platform, NetTutor online tutoring service, as well as special pricing
34
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for California community colleges to access/purchase the following services: SmarterServices
online readiness assessment; Urkund and Turnitin online plagiarism and student integrity
services; Proctorio online proctoring service; Pronto online student engagement service; Esri
geographic information system; Grackledocs accessibility for Google G-Suite; Adobe digital and
electronic signature platform; TimelyMD Telehealth services; OptimumHQ contact tracing
software; Cranium Café online student services platform; and Uber Eats food aid distribution
platform; and
Whereas, The impact of this sudden and dramatic increase of online learning tools on local
college campuses, even beyond the California Community Colleges Chancellor’s Office June 30,
2021 funding support deadline, has created a very high demand for local campus online
education support services and staff to assist faculty, staff, students, and administrators in the
adoption, setup, and use, including the troubleshooting, of these online tools;
Resolved, That the Academic Senate for California Community Colleges survey local Academic
Senates about online education tools used at their campus, online education support their campus
provides, and whether there is equitable access to and use of online education support across all
faculty and student groups;
Resolved, That the Academic Senate for California Community Colleges urges all local colleges
and districts to work collaboratively with their local Academic Senates and online education
support areas to identify and mitigate equity gaps regarding online education support access and
delivery to faculty and students, and that online education support areas receive adequate support
from their local colleges in order to provide services needed by students and faculty; and
Resolved, That the Academic Senate for California Community Colleges encourages local
Academic Senates to formally acknowledge their appreciation for their online education and
course design support professionals for all the ways in which they have supported faculty and
students, especially during the COVID pandemic and the unprecedented demand that it created
for online education support services.
Contact: ASCCC Online Education Committee
*17.02 S22 Increase Part-Time Faculty Representation and Communication through Local
Part-Time Faculty Liaisons
Whereas, Part-time faculty comprise the majority of the faculty on every community college
campus and are vital to the success and retention of students throughout the California
Community College system, and that the representation of part-time faculty is crucial for the
Academic Senate for California Community Colleges and California Community College
Chancellor's Office to fulfill their respective missions;
Whereas, Although the Academic Senate for California Community Colleges continues to
encourage local academic senates to include part-time faculty participation in governance in
response to Resolutions F20 1.02 and S21 19.01, professional development, committee service,
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and other leadership opportunities and yet support for the participation of part-time faculty still
varies widely and is generally insufficient;
Whereas, The Academic Senate for California Community Colleges appoints part-time faculty to
numerous initiatives, workgroups, committees, and task forces to ensure their voices are
represented, but it is often difficult to retain part-time faculty involvement throughout the
academic year; and
Whereas, Information pertinent to teaching and learning which impact the roles and
responsibilities of part-time faculty may not always be disseminated to all local colleges and
districts;
Resolved, That the Academic Senate for California Community Colleges encourage local
academic senates to identify a part-time faculty member to act as a part-time faculty liaison to
increase communication between the local academic senates and their respective local part-time
faculty.
Contact: ASCCC Part-Time Faculty Committee
+17.02.01
Amend 17.02.S22 Increase Part-Time Faculty Representation and
Communication through Local Part-Time Faculty Liaisons
Add a 2nd Resolved
Resolved, that the Academic Senate for California Community Colleges encourage local
academic senates to work with their respective collective bargaining units to advocate for
compensation for their part-time faculty liaisons, especially in districts and colleges where
college service is not part of the job duties for part-time faculty.
Contact Gregory Beyrer, Cosumnes River College, Area A
+17.03
S22 Faculty Participation in the Creation of Course Enrollment Maximums for
Community College Departments and Courses
Whereas, Previous Academic Senate for California Community Colleges presentations have
recognized that course enrollment maximums are maximum student enrollment limits specified
for each course, and course enrollment maximum determinations have sometimes been made
inconsistently on the basis of classroom size and other arbitrary factors;
Whereas, Even though California Community Colleges are functioning under a new funding
formula that also binds student attainment to funding, most colleges still rely too heavily on an
enrollment strategy that chases full-time equivalent student (FTES) by foregrounding perceived
notions of efficiency and productivity;
Whereas, Pedagogical practices that foreground Inclusion, Diversity, Equity, Antiracism, and
Accessibility (IDEAA) thrive in an environment that humanizes the student/teacher relationship
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and allows the space for the building of trust, community, and unity— conditions that require
both time and space to achieve, and are antithetical to the “full classrooms” strategy of
enrollment; and
Whereas, Faculty members who practice IDEAA pedagogies work hard to cultivate relationships
of trust and learning with their students and community, and should be able to have a hand in
deciding what constitutes a “full class” for the sake of true learning and educational connection;
Resolved, That the Academic Senate for California Community Colleges encourages local
academic senates to engage in collaboration with their bargaining agents to determine
appropriate course enrollment maximums in consideration of pedagogical, health, and safety
factors, including, but not limited to, the methods of instruction, course modality, objectives and
outcomes of the course, and the assessment methods as established on the Course Outline of
Record (COR) and in alignment with IDEAA values; and
Resolved, That the Academic Senate for California Community Colleges (ASCCC) update the
paper35, “Setting Course Enrollment Maximums: Process, Roles, and Principles,” adopted 2012
with guidelines to assist faculty in the determination of course enrollment maximums based on
promising practices and culturally responsive pedagogy, teaching, and learning that are framed
by IDEAA principles and the exigencies occasioned by the Covid-19 pandemic and bring to the
fall 2023 Plenary Session for consideration by the ASCCC delegates.
Contact: Matthew Goldstein, College of Alameda, Area B
19.0 PROFESSIONAL STANDARDS
*19.01 S22 Cultural Humility Driving Inclusion, Diversity, Equity, Anti-Racism, and
Accessibility (IDEAA) Work
Whereas, Resolution 3.01 SP14 Infusing Cultural Competence directed “the Academic Senate
for California Community Colleges [to] engage in cultural competency and equity training at its
annual Executive Committee orientation, and use the information from that training to develop
its cultural competency plan as a model for local senates”;
Whereas, Resolution 3.01 SP14 Infusing Cultural Competence directed “the Academic Senate
for California Community Colleges [to] report its cultural competency plan to the body by
Spring 2015 and include in that plan a component that will encourage greater diversity in local
senates”;
Whereas, Cultural competence, as an epistemological and ontological concept, reifies approaches
that fail to recognize that the only constant of culture is that it is constantly changing, which, in
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turn, demands that our understanding and appreciation of culture must constantly evolve and
progress; and
Whereas, Cultural humility, as an epistemological and ontological concept, offers approaches
that align with inclusion, diversity, equity, anti-racism, and accessibility (IDEAA) work that the
Academic Senate for the California Community Colleges has been engaged in;
Resolved, That the Academic Senate for California Community Colleges recognizes that cultural
humility, as an epistemological and ontological concept, shall inform the professional training at
its annual Executive Committee orientation; and
Resolved, That the Academic Senate for California Community Colleges make available the
Cultural Humility Tool36 and respective resources as a model for local senates to develop their
own cultural humility action plan that will guide and/or enhance the IDEAA efforts engaged in
by local senates and the Academic Senate for California Community Colleges.
Contact: Nadia Khan, Equity and Diversity Action Committee

36

Cultural Humility Tool
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